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One of the original aims of CEC: 

. . . to establish professional standards for teachers 
in the field of special education. 

First CEC meeting, 1 923 



The quality of educational services for children and youth 
with exceptionalities resides in the abilities, qualifications, 
and competencies of the personnel who provide the 
services. 



CEC, 1988 
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Preface 

It was through significant professional and personal commitment that the members 
of CEC crafted this product. In the process we learned not only about knowledge and 
skills but also about each other and developed a deep mutual respect. May those who use 
this [publication] experience that same mutual respect from all who serve children and 
their families. 

Preamble to the Common Core, 2nd edition 



What Every Special Educator Must Know: The Standards for the Preparation and Licensure of 
Special Educators is intended to provide the kind of leadership and guidance that makes us 
proud to be special educators. 

• For students preparing to become special educators, this publication will introduce you 
to the ethics and professional practice standards to which you aspire. It describes the 
knowledge and skills which will be the foundation of your professional practice. 

• For teachers, you will not only find your professional ethics, practice standards, and your 
professional standards, you will also find guidance in developing a plan for your contin- 
uing professional growth. 

• For professors and deans developing or revising your programs, you will find the proce- 
dures for seeking national recognition of your programs either through the National 
Council for Accreditation of Teacher Education (NCATE) and CEC or through CEC alone. 
It is our sincere hope that many of you will find the new Curriculum Referenced Licens- 
ing and Program Accreditation Framework helpful in preparing your programs for na- 
tional recognition. 

• For state directors and specialists, you will find guidance for revising state licensing stan- 
dards to align with the profession’s recommendations. CEC stands ready to assist you in 
this process. 

• For parents and others from the community, you will find the ethics, professional prac- 
tice standards, and the knowledge and skills that we, as the special education profes- 
sion, use to define ourselves and judge each others excellence. 
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Introduction to the 4th Edition 



There exists today a constellation of factors that 
shape the reform of public education in America, 
and as corollary the reform of special education. Re- 
port after report describes the need to do better. 
Schools have raised the bar. Children are taking more 
rigorous courses. Students, schools, and teachers 
are facing increased accountability. General and spe- 
cial, educators are recognizing that collaboration and 
mutual problem-solving are critical. Students with 
exceptionalities are accessing the general education 
curriculum in numbers only dreamed of just a few 
years ago. Schools are learning to include students 
with exceptionalities in assessment programs and re- 
porting the results in ways that are useful for program 
improvement. 

However, whether in special or general educa- 
tion classrooms, it is clear that the single most im- 
portant influence in the education of children is the 
teacher. The widely respected report from The Na- 
tional Commission on Teaching and America’s Fu- 
ture, What Matters Most: Teaching for America’s 
Future is based on three assumptions: 

• What teachers know and can do is the most im- 
portant influence on what a student learns. 

• Recruiting, preparing, and retaining good teach- 
ers is the central strategy for improving our 
schools. 

• School reform cannot succeed unless it focuses 
on creating the conditions in which teachers can 
teach, and teach well. 

As the preeminent association of special edu- 
cation professionals. The Council for Exceptional 
Children (CEC) embraces the responsibility to pro- 
vide leadership in the development, revision, and 
implementation of standards for the special educa- 
tion profession. Just as our profession grows and 
learns, so must the standards and knowledge base 
grow and respond to new knowledge. This publica- 
tion is the 4th edition of the profession’s standards. 

The reader will find several changes in this edition 
including: 

• The Common Core Knowledge and Skill Stan- 
dards were edited to improve clarity and elimi- 
nate redundancy. This resulted in the elimination 
of 19 items. 



• Eleven items were added to the Common Core 
to more fully address multicultural knowledge 
and skills. 

Like its predecessors, this edition is a collabo- 
rative product of the members of CEC and others in 
the wider educational community. The standards 
and principles represent the expertise and ideas of 
literally thousands of special educators. This effort 
is based on the premises that: 

• Professional standards must come from the pro- 
fession itself. 

• Special education is an international profession, 
not limited to a single state, province, or loca- 
tion. 

The standards provide to states, provinces, and 
nations benchmarks for developing or revising pol- 
icy and procedures for program accreditation, entry 
level licensure, professional practice, and continu- 
ing professional growth. 

The development and implementation of pro- 
fessional standards for the field of special education 
remains one of the most important responsibilities of 
CEC. For three quarters of a century, CEC has pro- 
vided the leadership for professional standards, giv- 
ing voice to the profession through its membership. 
Over the years, as knowledge, practice, and theory 
advanced, CEC has responded by regularly updating 
its standards. 

CEC maintains professional standards for: 

• Professional practice. 

• Entry into the profession and continuing profes- 
sional growth. 

• Preparation programs. 

Section 1. Standards for Professional Practice 

Central to any profession is its will to abide by a set 
of ethical principles and standards. As profession- 
als serving individuals with exceptionalities, special 
educators possess a special trust endowed by the 
community. As such, special educators have a re- 
sponsibility to be guided by their professional prin- 
ciples and practice standards. 

Section 1 contains the CEC Code of Ethics and 
Standards for Professional Practice. The Code of 
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Ethics is eight fundamental ethical premises to which 
all special educators are bound. The Standards for 
Professional Practice describe the principles special 
educators use in carrying out day-to-day responsi- 
bilities. The Professional Practice Standards are how 
special educators are measured and in turn measure 
each other’s professional excellence. It is incumbent 
on all special educators to use these standards in all 
aspects of their professional practice. 

Section 2. Standards for Entry Into the Profession 
and for Continuing Professional Growth. 

This section contains the standards and recommen- 
dations of the profession regarding licensure and cer- 
tification. While licensure is the prerogative and 
responsibility of the state or province in which the 
professional chooses to practice, it is the responsi- 
bility of the profession to provide guidance and lead- 
ership to licensing authorities. It is through this 
dialogue, that states and provinces ensure that the 
special educators they license possess the knowledge 
and skills validated by practicing professionals. 

Section 3. CEC Standards for Special Education 
Professional Preparation Programs 

In 1976, CEC and the National Council for Accredi- 
tation of Teacher Education (NCATE) began an im- 
portant partnership. NCATE is responsible for the 
national accreditation of colleges of education na- 
tionally. As NCATE’s partner for special education 
programs, CEC is responsible for nationally recog- 
nizing quality special education preparation pro- 
grams. Special education preparation programs from 
across the United States submit their programs for 
national accreditation and recognition by NCATE and 
CEC. 

Students considering a special education career 
should verify that the programs they are considering 
are both NCATE and CEC approved. The most di- 
rect way to ensure that the program prepares stu- 
dents using the profession’s validated knowledge 
and skills is to select a college or university that is 
NCATE approved and CEC recognized. 

This section contains the knowledge and skill 
standards that special education preparation pro- 
grams use for developing and evaluating their pro- 
grams and that CEC uses for the national 
accreditation process. 



Section 4. CEC Knowledge and Skill Standards for 
Beginning Special Educators 

This section contains the profession’s Knowledge 
and Skill Standards. They provide the basis for the 
curriculum that colleges and universities use to pre- 
pare special educators. In addition, these sets or 
groups of Knowledge and Skill Standards are used by 
states and provinces to establish entry level licens- 
ing standards in special education. 

CEC continues to update the knowledge and 
skill standards as the field develops. One example 
is the curriculum referenced licensing and pro- 
gram accreditation framework that was approved 
in the spring of 1998. While retaining the knowl- 
edge and skills in the exceptionality/ age specific cat- 
egory sets, it has become clear that CEC must provide 
active leadership to states and provinces that are 
seeking the profession’s guidance for preparing and 
licensing special educators for multicategorical prac- 
tice. The knowledge and skill standards in the Cur- 
riculum Referenced Licensing and Program 
Accreditation Framework provides this guidance. 

The framework will be useful to college/uni- 
versity level special education preparation programs 
in both program development and program accred- 
itation. Moreover, this framework will be useful to 
states in aligning their licensure requirements with 
the profession’s knowledge and skill bases. Signifi- 
cantly, for many states this will provide a framework 
that can be used to align state and national stan- 
dards in coordinating licensure and program ac- 
creditation. 

The revisions of the Common Core knowledge 
and skill standards are included in this edition. These 
include edited changes to reduce redundancy as well 
as 11 additional multicultural items. CEC is currently 
developing knowledge and skill standards for spe- 
cial education technology specialists. Areas under 
development currently include skills and knowledge 
needed by all special educators in the areas of tech- 
nology, general education curriculum, diversity, and 
collaborative teaching. 

Appendices 

There are several appendices that may be of interest 
to readers. Appendix 1 is a brief summary of events 
in the history of special education and professional 
standards. Appendix 2 contains a brief history of 
the development of the CEC Standards and the pro- 
cedures that CEC uses for on-going development and 
validation of the Knowledge and Skill Standards. Ap- 
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pendix 3 is the reprint of an article from TEACHING 
Exceptional Children that gives a narrative history of 
professional standards in special education. Appen- 
dix 4 is a self-evaluation instrument designed to be 
used by students of special education to evaluate 
their progress in learning the knowledge and skills 
they will need upon graduation from the prepara- 
tion program. 
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Section T 

CEC Code of Ethics and Standards 
for Professional Practice for Special Educators 



CEC Code of Ethics for Educators of 
Persons with ExcEPnoNAunriES 

We declare the following principles to be the 
Code of Ethics for educators of persons with ex- 
ceptionalities. Members of the special education 
profession are responsible for upholding and ad- 
vancing these principles. Members of The Coun- 
cil for Exceptional Children agree to judge and be 
judged by them in accordance with the spirit and 
provisions of this Code. 

Special Education Professionals: 

A. Are committed to developing the highest ed- 
ucational and quality of life potential of in- 
dividuals with exceptionalities. 

B. Promote and maintain a high level of com- 
petence and integrity in practicing their pro- 
fession. 

C. Engage in professional activities which ben- 
efit individuals with exceptionalities, their 
families, other colleagues, students, or re- 
search subjects. 

D. Exercise objective professional judgment in 
the practice of their profession. 

E. Strive to advance their knowledge and skills 
regarding the education of individuals with 
exceptionalities. 

F. Work within the standards and policies of 
their profession. 

G. Seek to uphold and improve where necessary 
the laws, regulations, and policies governing 
the delivery of special education and related 
services and the practice of their profession. 

H. Do not condone or participate in unethical 
or illegal acts, nor violate professional stan- 
dards adopted by the Delegate Assembly of 
CEC. 

CEC Standards for Professional 
Practice 

Professionals in Relation to Persons v/itfi 
Exceptionalities and Their Families 



Instructional Responsibilities 

Special education personnel are committed to 
the application of professional expertise to en- 
sure the provision of quality education for all in- 
dividuals with exceptionalities. Professionals 
strive to: 

(1) Identify and use instructional methods and 
curricula that are appropriate to their area 
of professional practice and effective in meet- 
ing the individual needs of persons with ex- 
ceptionalities. 

(2) Participate in the selection and use of ap- 
propriate instructional materials, equipment, 
supplies, and other resources needed in the 
effective practice of their profession. 

(3) Create safe and effective learning environ- 
ments which contribute to fulfillment of 
needs, stimulation of learning, and self-con- 
cept. 

(4) Maintain class size and case loads which are 
conducive to meeting the individual in- 
structional needs of individuals with excep- 
tionalities. 

(5) Use assessment instruments and procedures 
that do not discriminate against persons with 
exceptionalities on the basis of race, color, 
creed, sex, national origin, age, political prac- 
tices, family or social background, sexual ori- 
entation, or exceptionality. 

(6) Base grading, promotion, graduation, and/or 
movement out of the program on the indi- 
vidual goals and objectives for individuals 
with exceptionalities. 

(7) Provide accurate program data to adminis- 
trators, colleagues, and parents, based on ef- 
ficient and objective record keeping 
practices, for the purpose of decision mak- 
ing. 

(8) Maintain confidentiality of information ex- 
cept when information is released under spe- 
cific conditions of written consent and 
statutory confidentiality requirements. 
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Management of Behavior 

Special education professionals participate with 

other professionals and with parents in an in- 
terdisciplinary effort in the management of be- 
havior. Professionals: 

(1) Apply only those disciplinary methods and 
behavioral procedures which they have been 
instructed to use and which do not under- 
mine the dignity of the individual or the 
basic human rights of persons with excep- 
tionalities, such as corporal punishment. 

(2) Clearly specify the goals and objectives for 
behavior management practices in the per- 
sons’ with exceptionalities Individualized 
Education Program. 

(3) Conform to policies, statutes, and rules es- 
tablished by state/provincial and local agen- 
cies relating to judicious application of 
disciplinary methods and behavioral proce- 
dures. 

(4) Take adequate measures to discourage, pre- 
vent, and intervene when a colleague’s be- 
havior is perceived as being detrimental to 
exceptional students. 

(5) Refrain from aversive techniques unless re- 
peated trials of other methods have failed 
and only after consultation with parents and 
appropriate agency officials. 

Support Procedures 

(1) Adequate instruction and supervision shall 
be provided to professionals before they are 
required to perform support services for 
which they have not been prepared previ- 
ously. 

(2) Professionals may administer medication, 
where state/provincial policies do not pre- 
clude such action, if qualified to do so or if 
written instructions are on file which state 
the purpose of the medication, the condi- 
tions under which it may be administered, 
possible side effects, the physicians name 
and phone dumber, and the professional li- 
ability if a mistake is made. The professional 
will not be required to administer medica- 
tion. 

(3) Professionals note and report to those con- 
cerned whenever changes in behavior occur 
in conjunction with the administration of 
medication or at any other time. 
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Parent Relationships 

Professionals seek to develop relationships with 
parents based on mutual respect for their roles 
in achieving benefits for the exceptional person. 
Special education professionals: 

(1) Develop effective communication with par- 
ents, avoiding technical terminology, using 
the primary language of the home, and other 
modes of communication when appropriate. 

(2) Seek and use parents’ knowledge and ex- 
pertise in planning, conducting, and evalu- 
ating special education and related services 
for persons with exceptionalities. 

(3) Maintain communication between parents 
and professionals with appropriate respect 
for privacy and confidentiality. 

(4) Extend opportunities for parent education 
utilizing accurate information and profes- 
sional methods. 

(5) Inform parents of the educational rights of 
their children and of any proposed or actual 
practices which violate those rights. 

(6) Recognize and respect cultural diversities 
which exist in some families with persons 
with exceptionalities. 

(7) Recognize that the relationship of home and 
community environmental conditions affects 
the behavior and outlook of the exceptional 
person. 

Advocacy 

Special education professionals serve as advo- 
cates for exceptional students by speaking, writ- 
ing, and acting in a variety of situations on their 
behalf. They: 

(1) Continually seek to improve government 
provisions for the education of persons with 
exceptionalities while ensuring that public 
statements by professionals as individuals 
are not construed to represent official policy 
statements of the agency that employs them. 

(2) Work cooperatively with and encourage 
other professionals to improve the provision 
of special education and related services to 
persons with exceptionalities. 

(3) Document and objectively report to ones su- 
pervisors or administrators inadequacies in 
resources and promote appropriate correc- 
tive action. 

(4) Monitor for inappropriate placements in spe- 
cial education and intervene at appropriate 
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levels to correct the condition when such 
inappropriate placements exist. 

(5) Follow local, state/provincial, and federal 
laws and regulations which mandate a free 
appropriate public education to exceptional 
students and the protection of the rights of 
persons with exceptionalities to equal op- 
portunities in our society. 

Professional in Relation to Employment 

Certification and Qualification 

Professionals ensure that only persons deemed 
qualified by having met state/provincial mini- 
mum standards are employed as teachers, ad- 
ministrators, and related service providers for 
individuals with exceptionalities. 

Employment 

(1) Professionals do not discriminate in hiring 
on the basis of race, color, creed, sex, na- 
tional origin, age, political practices, family 
or social background, sexual orientation, or 
exceptionality. 

(2) Professionals represent themselves in an eth- 
ical and legal manner in regard to their train- 
ing and experience when seeking new 
employment. 

(3) Professionals give notice consistent with 
local education agency policies when in- 
tending to leave employment. 

(4) Professionals adhere to the conditions of a 
contract or terms of an appointment in the 
setting where they practice. 

(5) Professionals released from employment are 
entitled to a written explanation of the rea- 
sons for termination and to fair and impar- 
tial due process procedures. 

(6) Special education professionals share equi- 
tably the opportunities and benefits (salary, 
working conditions, facilities, and other re- 
sources) of other professionals in the school 
system. 

(7) Professionals seek assistance, including the 
services of other professionals, in instances 
where personal problems threaten to inter- 
fere with their job performance. 

(8) Professionals respond objectively when re- 
. quested to evaluate applicants seeking em- 
ployment. 

(9) Professionals have the right and responsi- 
bility to resolve professional problems by 



utilizing established procedures, including 
grievance procedures, when appropriate. 

Assignment and Role 

(1) Professionals should receive clear written 
communication of all duties and responsi- 
bilities, including those which are prescribed 
as conditions of their employment. 

(2) Professionals promote educational quality 
and intra- and interprofessional cooperation 
through active participation in the planning, 
policy development, management, and eval- 
uation of the special education program and 
the education program at large so that pro- 
grams remain responsive to the changing 
needs of persons with exceptionalities. 

(3) Professionals practice only in areas of ex- 
ceptionality, at age levels, and in program 
models for which they are prepared by their 
training and/or experience. 

(4) Adequate supervision of and support for 
special education professionals is provided 
by other professionals qualified by their 
training and experience in the area of con- 
cern. 

(5) The administration and supervision of spe- 
cial education professionals provides for 
clear lines of accountability. 

(6) The unavailability of substitute teachers or 
support personnel, including aides, does not 
result in the denial of special education ser- 
vices to a greater degree than to that of other 
educational programs. 

Professional Development 

(1) Special education professionals systemati- 
cally advance their knowledge and skills in 
order to maintain a high level of competence 
and response to the changing needs of per- 
sons with exceptionalities by pursuing a pro- 
gram of continuing education including but 
not limited to participation in such activi- 
ties as inservice training, professional con- 
ferences/workshops, professional meetings, 
continuing education courses, and the read- 
ing of professional literature. 

(2) Professionals participate in the objective and 
systematic evaluation of themselves, col- 
leagues, services, and programs for the pur- 
pose of continuous improvement of 
professional performance. 
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(3) Professionals in administrative positions 
support and facilitate professional develop- 
ment. 

Professionals in Relation to the Profession and 

to Other Professionals 

The Profession 

(1) Special education professionals assume re- 
sponsibility for participation in professional 
organizations and adherence to the stan- 
dards and codes of ethics of those organi- 
zations. 

(2) Special education professionals have a re- 
sponsibility to provide varied and exemplary 
supervised field experiences for persons in 
undergraduate and graduate preparation 
programs. 

(3) Special education professionals refrain from 
using professional relationships with stu- 
dents and parents for personal advantage. 

(4) Special education professionals take an ac- 
tive position in the regulation of the profes- 
sion through use of appropriate procedures 
for bringing about changes. 

(5) Special education professionals initiate, sup- 
port, and/or participate in research related 
to the education of persons with exception- 
alities with the aim of improving the qual- 
ity of educational services, increasing the 
accountability of programs, and generally 
benefiting persons with exceptionalities. 
They: 

• Adopt procedures that protect the rights 
and welfare of subjects participating in the 
research. 

• Interpret and publish research results with 
accuracy and a high quality of scholarship. 

• Support a cessation of the use of any re- 
search procedure which may result in un- 
desirable consequences for the participant. 

• Exercise all possible precautions to prevent 
misapplication or misuse of a research ef- 
fort, by self or others. 

Other Professionals 

Special education professionals function as 

members of interdisciplinary teams, and the rep- 
utation of the profession resides with them. 

They: 

(1) Recognize and acknowledge the competen- 
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cies and expertise of members representing 
other disciplines as well as those of members 
in their own disciplines. 

(2) Strive to develop positive attitudes among 
other professionals toward persons with ex- 
ceptionalities, representing them with an ob- 
jective regard for their possibilities and their 
limitations as persons in a democratic soci- 
ety. 

(3) Cooperate with other agencies involved in 
serving persons with exceptionalities 
through such activities as the planning and 
coordination of information exchanges, ser- 
vice delivery, evaluation, and training, to 
avoid duplication or loss in quality of ser- 
vices. 

(4) Provide consultation and assistance, where 
appropriate, to both general and special ed- 
ucators as well as other school personnel 
serving persons with exceptionalities. 

(5) Provide consultation and assistance, where 
appropriate, to professionals in nonschool 
settings serving persons with exceptionali- 
ties. 

(6) Maintain effective interpersonal relations 
with colleagues and other professionals, 
helping them to develop and maintain pos- 
itive and accurate perceptions about the spe- 
cial education profession. 
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Section 2 

CEC Standards for Entry Into 
Professional Practice and for Continuing 
Professional Growth 



The education of teachers must be driven by 

• a clear and careful conception of the educating we expect our schools to do, 

• the conditions most conducive to this educating (as weR as conditions that get 
in the way), and 

• the kinds of expectations that teachers must be prepared to meet. 

Goodlad, 1990 



Today educators teach an increasing complex 
and diverse population of students. Within spe- 
cial education also, students with exceptionali- 
ties continue to challenge us to respond to their 
complex and diverse needs. They call us to ad- 
dress them not simply as students with disabil- 
ities, but as students with families, cultures, 
communities, and other complex needs. Along 
with our general education colleagues, special 
educators are actively building approaches and 
structures that are effective and responsive to 
the realities of our students. 

The questions regarding how special edu- 
cators are prepared and how they are licensed 
are closely related to assuring a quality cadre of 
teachers. The relationship between the accredi- 
tation of programs that prepare special educa- 
tors and licensing of special educators must be 
strong and direct. CEC has embraced the re- 
sponsibility to provide leadership in the devel- 
opment, revision, and implementation of 
standards for the special education profession. 
For over 75 years, CEC has led the special edu- 
cation profession in this responsibility. Over the 
years literally thousands of CEC members have 
contributed their time and skills to enable CEC 
to carry on this responsibility. 

As a part of this responsibility, CEC has stip- 
ulated standards for both entry to the profession 
and for continuing practice in the profession. In 
addition to providing the basis for national cer- 
tification through the Professionally Recognized 
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Special Educator National Certification Program, 
these standards are intended as guidance to 
state, provincial, and national agencies and bod- 
ies responsible for licensing special educators to 
practice in their jurisdictions. 

Entry Into Professional Practice 

To be qualified to initial entry into practice as a 

special educator an individual must: 

1 . possess no less than a bachelor’s degree; 

2. have the knowledge and skills set forth in the 
CEC Common Core of Knowledge and Skills 
Essential for All Beginning Special Education 
Teachers; and, 

3. have the knowledge and skills set forth in the 
Areas of Specialization for which the indi- 
vidual seeks to practice. 

The standards make clear that entry level 
special educators will, at a minimum, possess a 
bachelor’s degree, along with having the knowl- 
edge and skills delineated by the profession. 
First of all, all special educators need the CEC 
Common Core of Knowledge and Skills Essential 
for All Beginning Special Education Teachers. 
However, the Common Core is not a set of 
knowledge and skills needed to teach students 
with mild exceptionalities. 

The special educator must also have the 
knowledge and skills set forth in the Areas of 
Specialization for which the individual seeks li- 
cense to practice. In other words, if the special 
educator is licensed to teach students with vary- 
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ing exceptionalities, then the special educator 
should possess the knowledge and skills to teach 
each of those exceptionalities. (See Figure 1.) 
The real challenge in multicategorical licensure 
lies not in diluting the preparation, but in prepar- 
ing individuals with the knowledge and skills 
needed to teach students with a variety of ex- 
ceptionalities. 

In the past, there has been an erroneous 
perception that CEC’s approach to licensing and 
program accreditation was strictly categorical. 
CEC has never had a policy that either licensure 
or program accreditation be categorical. In order 
to clarify this perception and, more importantly, 
to offer active leadership and guidance to the 
field, CEC has approved a curriculum referenced 
licensing and program accreditation framework. 
(See Figure 2.) 

The Curriculum Referenced Licensure and 
Accreditation Framework 
Currently, the majority of states and provinces 
license special educators to serve students with 
a variety of disabilities. Over 20 separate titles 
are used to describe some variant of a multicat- 
egorical license. The types of disabilities included 
by each are even more variable. While the titles 
of licenses and the categories of disabilities of 
students included in the frameworks differ, the 
trend has been toward two major licensing cat- 
egories: special education teachers of students 
with mild/moderate disabilities and special ed- 
ucation teachers of students with severe/pro- 
found disabilities. A major drawback of this 
approach is that it simply changes from refer- 
encing disabilities to referencing groups of dis- 
abilities. 

The CEC Curriculum Referenced Licensing 
and Program Accreditation Framework uses cur- 
riculum to structure the two major components 
of the framework: one for special education 
teachers of students with disabilities who are 
most likely to make progress in an individual- 
ized general curriculum (See Section 4) and the 
other for special education teachers of students 
who are most likely to make progress in an in- 
dividualized independence curriculum (See Sec- 
tion 4). This CEC Curriculum Referenced 
Licensing and Program Accreditation Framework 
retains many of the strengths of the disability- 
referenced approach while avoiding many of the 
controversies regarding the divisions of mild, 

6 What Every Special Educator Must Know 



moderate, severe, and profound. It is also in con- 
sonance with the focus on curriculum delineated 
in IDEA 97 (Public Law 105-17). 

Moreover, for state and provincial program 
accreditation most colleges and universities pre- 
pare program folios in conformance with state 
and provincial certification, and state and provin- 
cial program evaluation requirements. Even in 
those states and provinces that have retained cat- 
egorical certification, market forces provide 
strong encouragement to colleges and universi- 
ties to provide programs preparing special edu- 
cators to educate students with a variety of 
disabilities. 

The CEC Curriculum Referenced Licensing 
and Program Accreditation Framework provides 
guidance to state and provincial licensing agen- 
cies regarding the profession’s recommendation 
for a licensing framework that is multicategori- 
cal. Colleges and universities will find preparing 
accreditation folios clearer and more direct be- 
cause the CEC Curriculum Referenced Licensing 
and Program Accreditation Framework will very 
likely be more in coordination with the types of 
programs offered. 

The CEC Curriculum Referenced Licensing 
and Program Accreditation Framework is in- 
tended to encourage consensus and alignment 
in both accreditation and state and provincial li- 
censure frameworks. However, states and 
provinces frequently have unique requirements 
influenced by local needs or legislated require- 
ments. Recognizing this reality, the indexing of 
items to each area of specialization will facilitate 
the customization of items in line with unique 
state and provincial requirements. 

In developing the CEC Curriculum Refer- 
enced Licensing and Program Accreditation 
Framework, the Knowledge and Skills Subcom- 
mittee took great care to guard the body of CEC 
validated knowledge and skills in the special- 
ization areas. Essentially, each knowledge and 
skill was reviewed by the Subcommittee to de- 
termine where, not whether, it should be in- 
cluded in the framework. Many items fit and 
were entered in both the individualized general 
curriculum standards and the individualized in- 
dependence curriculum standards. Wherever 
appropriate to reduce duplication and to increase 
ease of reading, the subcommittee edited items 
together. However, each edited knowledge or 
skill is clearly indexed to the unedited items. 



This allows the user to track the inclusion of each 
item in a specific training program. 

Programs preparing special education 
teachers of students accessing an individualized 
general curriculum include the relevant knowl- 
edge and skills from the following categorical 
specialization areas: 

• Students with Learning Disabilities. 

• Students with Emotional and Behavioral 
Disorders. 

• Students with Physical and Health Disabilities. 

• Students with Mental Retardation and Devel- 
opmental Disabilities. 

Programs preparing special education 
teachers of students accessing an individualized 
independence curriculum, include the relevant 
knowledge and skills from the following cate- 
gorical specialization areas: 

• Students with Learning Disabilities. 

• Students with Emotional and Behavioral Dis- 
orders. 

• Students with Physical and Health 
Disabilities. 

• Students with Mental Retardation and Devel- 
opmental Disabilities. 

The subcommittee included a number of 
knowledge and skills from the Deaf and Hard of 
Hearing and Visual Impairments Areas of Spe- 
cialization. More and more children with sen- 
sory impairments are being served in the general 
curricula and settings with special education ser- 
vices in collaboration with resource teachers and 
teachers of students with visual impairments or 
of students who are deaf or hard of hearing. It is 
important that entry level special educators have 
the knowledge and skills to work in collaboration 
with these and other specialists. 

Mentorship 

In addition, each new professional in special 
education should receive a minimum of a 1-year 
mentorship during the first year of professional 
special education practice. The mentor should 
be an experienced professional in the same or a 
similar role as the mentee who can provide 
expertise and support on a continuing basis. 

Even with quality preparation, the begin- 
ning special educator faces new challenges in 
applying and generalizing new skills and knowl- 
edge. Like other professionals, special educators 
who have the support of more senior colleagues 



become proficient more quickly, and are more 
likely to remain in the profession. The goals of 
the mentorship program should include: 

• facilitating the application of knowledge and 
skills learned; 

• conveying advanced knowledge and skills; 

• acculturating into the school’s learning com- 
munity; 

• reducing job stress and enhancing job satis- 
faction; and 

• supporting professional induction. 

When special educators begin practice in a 
new area of licensure, they should have the op- 
portunity to work with mentors who are experi- 
enced professionals in similar toles. The purpose 
of mentors is to provide expertise and support 
to the teachers on a continuing basis for at least 
the first year of practice in that area of certifica- 
tion. The mentorship is part of continuing edu- 
cation; thus, it is a requirement for maintaining 
licensure, not a requirement for initial licensure. 

The mentorship is a professional relation- 
ship between the new teacher and an experi- 
enced teacher that aids the new teacher in further 
developing knowledge and skills in the area of 
certification and provides the support required 
to sustain the new teacher in practice. The men- 
torship is collegial, not supervisory. It is essen- 
tial that a mentor have knowledge, skills, and 
experience relevant to the new teacher’s position 
in order to provide the expertise and support the 
new teacher requires to practice effectively. Thus, 
it is essential that new teachers practice in envi- 
ronments where mentors are available. Members 
of the special education profession are expected 
to serve as mentors as part of their professional 
responsibilities, and they should receive the re- 
sources and support necessary to carry out this 
responsibility effectively. 

The CEC Standards provide that special ed- 
ucation teachers should receive mentorships 
when they begin practice in each area of licen- 
sure. Thus, for example, an experienced teacher 
of students with visual impairments who, after 
the necessary preparation, becomes licensed to 
teach students in early childhood should receive 
a mentorship during the first year of practice in 
early childhood in order to maintain the license 
in early childhood. 
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Continuing Practice in the Profession 

Both state licensure and national certification of 
individuals for professional practice in the field 
of special education should be for a limited period 
of time with periodic renewal. Each professional 
in the field of educating individuals with excep- 
tionalities shall participate in an average of 36 
contact hours (or an average of 3.6 continuing 
education units) eachyear of planned, organized, 
and recognized professional development activi- 
ties related to the professional’s field of practice. 

The day has passed when one can assume 
that they have mastered a job and no longer need 
new skills. Today the average worker will change 
careers at least three times in their work life. And 
even within the same career, essential skills are 
changing at a dramatic rate. Just 10 years ago, 
many teachers saw technology skills as periph- 
eral to their jobs. 

Just as teachers in general must be lifelong 
learners, so too must special educators pursue 
new knowledge and skills throughout their ca- 
reers. Licensure or certification must be time lim- 
ited, and renewal must be based on planned, 
organized, and recognized professional devel- 
opment activities related to the professional’s 
field of practice. 

CEC has approved the following guidelines 
to implement the continuing practice standard. 

Each professional shall have a Professional De- 
velopment Plan (PDP) that meets the standard 
and guidelines. 

• Activities used in the PDP to earn continuing 
education units (CEU) can be selected from 
the following categories: career related acad- 
emic course work, conducting or supporting 
research, participating in inservice workshops, 
teaching courses, delivering presentations, 
publishing, participating in supervised colle- 
gial support, providing service to professional 
association(s), participating in approved edu- 
cational travel, and other appropriate projects. 

• The PDP is reviewed and amended at least an- 
nually. 

• Activities in the PDP are above and beyond 
routine job functions of the professional, and 
no single activity or category makes up the 
plan. 

• The PDP includes an average of 3.6 CEUs per 
year. 

• CEUs are earned in at least 3 of past 5 years. 
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Minimum know ledge and skills needed 
for all beginning special education teachers 
of students wnth disabilities 
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Curriculum Referenced 

Licensing and Program Accreditation Framework 
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Section 3 

CEC Standards for Special Education 
Professional Preparation Programs 



It is incumbent on colleges and universities that 
prepare special education professionals to do so 
in a manner consistent with the standards of the 
profession. All special education programs in col- 



ucation unit. Details on all necessary informa- 
tion required for folio completion, as well as all 
the necessary forms, are found only in the 
NCATE Curriculum Guidelines available from 



leges and universities should be approved by 
CEC. In addition, all professional education 
preparation programs in the United States should 
be accredited by the National Council for Ac- 
creditation of Teacher Education (NCATE). The 
Guidelines included in this section are used by 
CEC to evaluate special education professional 
preparation programs to determine whether or 
not such programs meet CEC’s Standards for Spe- 
cial Education Professional Preparation Pro- 
grams. 

CEC has two options for program approval. 
First, a college or university that is seeking ac- 
creditation through NCATE submits its special 
education program to NCATE for CEC review. 
Second, a college or university may apply directly 
to CEC for review of its special education pro- 
gram outside of the NCATE process. 

Procedures for Programs Seeking CEC 
Approval Through NCATE 
In 1976, CEC and NCATE began an important 
partnership. Under this arrangement, NCATE is 
responsible for accreditation of the overall 
teacher education unit, (e.g., the college of edu- 
cation). As NCATE’s partner for special 
education, CEC is responsible for nationally rec- 
ognizing quality special education preparation 
programs within the teacher education unit. 

An Institution of Higher Education (IHE) 
that is seeking accreditation from NCATE re- 
ceives a publication titled NCATE Curriculum 
Guidelines from NCATE. This notebook includes 
the guidelines for initial and advanced programs 
in special education. These curriculum guide- 
lines, prepared by CEC, contain the CEC Guide- 
lines for Approval of Special Education 
Professional Preparation Programs except for 
those requirements that are assessed by NCATE 
through the evaluation of the overall teacher ed- 



O 




NCATE. 

It is expected that special education faculty 
take part in continuous self-study of their spe- 
cial education programs. Based upon this as- 
sessment, faculty prepare a folio that provides 
evidence that the special education programs 
meet all of the requirements set forth in the 
Guidelines. 

The folio is then sent to NCATE, who in 
turn, sends it to CEC. At CEC, a panel of trained 
field reviewers evaluates the folio. For each 
guideline, panelists verify whether the evidence 
provided is sufficient to demonstrate that the pro- 
gram meets the requirement. 

Based upon this assessment, CEC prepares 
a report outlining the reviewers decision includ- 
ing the basis for that determination. CEC sends 
a copy of the report to the IHE and to NCATE. If 
the program is not approved, the IHE may then 
submit a rejoinder to NCATE providing clarifi- 
cation or additional evidence. The rejoinder is 
reviewed and a second determination is made 
and communicated to the IHE and to NCATE. 
The IHE may continue to repeat the process until 
it is resolved. 

CEC at times approves programs that sub- 
stantially meet the Guidelines with the under- 
standing that specified improvements will be 
instituted within a specified time period. 

Procedures for Programs Seeking CEC 
Approval Outside of the NCATE Process 

From time to time, CEC receives requests for pro- 
gram recognition directly from a college or uni- 
versity that is outside of the NCATE process. CEC 
has developed procedures for direct review and 
program recognition when requested. 

IHEs seeking approval directly through CEC, 
without going through NCATE, should request a 
copy of the CEC Special Education Preparation 
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Program Approval Procedures packet from CEC. 
This packet will contain all the necessary forms, 
guidelines, and deadlines that the IHE will need 
to prepare a folio. 

It is expected that special education faculty 
take part in continuous self-study of their spe- 
cial education programs. Based upon this as- 
sessment. faculty prepare a folio that provides 
evidence that the special education programs 
meet all of the requirements set forth in the CEC 
Special Education Preparation Program Approval 
Procedures. 

The folio is then sent to CEC. At CEC, a 
panel of trained field reviewers evaluates the 
folio. For each guideline, panelists verify whether 
the evidence provided is sufficient to demon- 
strate that the program meets the requirement. 

CEC next prepares a report regarding 
whether or not the program is conditionally ap- 
proved, along with the basis of the determina- 
tion. CEC sends a copy of the report to the IHE. 
If the program is not approved, the IHE may sub- 
mit a rejoinder providing clarification or addi- 
tional information. The rejoinder is reviewed and 
a second determination is made and communi- 
cated to the IHE. The IHE may continue to repeat 
the process until it is resolved. 

After the folio approval, a field team of eval- 
uators conducts a site visit to the IHE to validate 
the information that was provided in the folio. 
Based on their recommendations, CEC informs 
the IHE of its decision regarding approval of its 
special education programs. 

Development of the CEC Guidelines 
In 1983 the CEC Delegate Assembly adopted CEC 
Standards for the Preparation of Special Educa- 
tion Personnel. Based on these Standards, CEC 
developed CEC/NCATE Guidelines for CEC Pro- 
gram Approval of Undergraduate or Basic Pro- 
grams and CEC/NCATE Guidelines for CEC 
Program Approval of Graduate or Advanced Pro- 
grams. These Guidelines were adopted by 
NCATE in 1985 and were revised in 1991. 

In 1992, CEC adopted the CEC Common 
Core of Knowledge and Skills Essential for All 
Beginning Special Education Teachers. In subse- 
quent years, the Subcommittee on Knowledge 
and Skills began developing specialty sets of 
knowledge and skills to supplement the Com- 
mon Core. (For a complete description of the de- 
velopment of the CEC Standards, see Appendix 
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2.) The Accreditation Subcommittee of the Pro- 
fessional Standards and Practice Standing Com- 
mittee incorporated the Common Core and Area 
of Specialization knowledge and skills into the 
CEC accreditation standards. In 1996, after ini- 
tial publication, comments were received from 
the field regarding the knowledge and skills 
statements and the institutional and program re- 
quirements. After review of all of the comments, 
CEC approved in the spring of 1996 a number of 
technical and clarifying changes. These are in- 
cluded in this edition. The relevant portions of 
the guidelines were submitted to NCATE for re- 
view and approved in 1996. 

CEC submits its standards to NCATE for re- 
view every 5 years. CEC’s next review will be in 
2001. At that time, CEC will submit standards 
that have been developed since 1996, including 
Educational Diagnosis, Special Education Ad- 
ministration, and Technology Specialist. Al- 
though, these have not yet been approved by 
NCATE, it is recommended that institutions seek- 
ing approval for these programs use the CEC 
standards in these areas. 

In 1992 CEC adopted Non-NCATE Guide- 
lines for Program Approval for Institutions of 
Higher Education that wanted CEC approval of 
their special education programs but did not 
choose to seek NCATE accreditation. These in- 
clude guidelines for the institution, for faculty, for 
program resources, etc. These Guidelines were 
amended in 1993. 

iNsnrunoNAL and Program Standards 

Institutions seeking accreditation directly through 
CEC must meet all of the following requirements. 
Those institutions seeking accreditation through 
NCATE must respond to items 1 through 4 under 
the General Special Education Program Infor- 
mation Standards and all items under the Area 
of Specialization Standards. Please note that 
there is information necessary to complete a 
NCATE program review that is not contained in 
this publication Details on all necessary infor- 
mation required for folio completion are found 
in the NCATE Program Standards available from 
NCATE. (www.ncate.org) 



Institutional Stcmdards 

1. The institution in which the special educa- 
tion program is housed is accredited by the 
appropriate institutional accrediting agencies. 

2. The institution in which the special educa- 
tion program is housed is an equal opportu- 
nity employer that does not discriminate on 
the basis of race, sex, color, religion, age, or 
disability (consistent with Section 702 of Title 
VII of the 1964 Civil Rights Act, which deals 
with exemptions for religious corporations, 
with respect to employment of individuals 
with specific religious convictions) . 

General Special Education Program 
Information Standards 

The special education program maintains pro- 
cedures for continuing interaction with con- 
sumers (graduates, school systems, teachers, 
and organizations) . 

Multicultural issues are integrated through- 
out the program. 

The institution maintains a process for de- 
veloping the curriculum for the preparation 
of special education personnel that includes 
procedures for the study of the recommen- 
dations of national professional organizations 
(e.g., CEC, CEC divisions, American Speech- 
Language-Hearing Association, American 
Nursing Association, National Association for 
the Education of Young Children) as they may 
affect special education programs. 

Practicum Standards 

• Field experiences are sequential in diffi- 
culty. 

• Each field experience has clearly stated, 
measurable objectives that relate to the 
overall goals and objectives of the program. 

• The field experiences involve model pro- 
fessionals (e.g., teachers, early interven- 
tionists) who use practices congruent with 
the knowledge and skills expected of the 
student candidate. 

• Cooperating professionals are provided 
guidelines that structure field experiences. 

• The student teaching experience is in the 
same type of settings as that for which the 
student candidate is seeking licensure/ cer- 
tification. 

• The student teaching experience is with the 
same type of individuals as those with 
whom the candidate is preparing to work. 
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• Candidates are placed only with cooperat- 
ing professionals who are appropriately li- 
censed/certified in the specialization in 
which candidates are seeking certification. 

• Each area of specialization provides super- 
vision to candidates by university/college 
faculty qualified and experienced in teach- 
ing in the area of specialization. 

• During student teaching, the supervisor 
from the university/college observes the 
candidate at least five times. 

• Explicit performance criteria are established 
for student teaching and each field experi- 
ence. 

• Students have a minimum of 10 full-time 
weeks or the equivalent clock-hour com- 
posite (e.g., 350 clock hours) of supervised 
practicum/student teaching in the areas of 
specialization for which the candidate is 
being prepared. 

• Knowledge and Skills required for each 
practicum experience reflect “recom- 
mended practices.” 

• Practicum experiences are supervised under 
a structured program of advisement. 

• Each area of specialization has responsi- 
bility for assigning candidates to approved 
placements. This responsibility includes the 
approval of cooperating teachers and su- 
pervisors. Criteria for the selection and re- 
tention of such persons are in writing and 
subject to ongoing evaluation. 

• Each area of specialization has written cri- 
teria for the selection and retention of co- 
operating professionals and supervisors. 

5. Resources available to support an effective 

special education professional preparation pro- 
gram: 

• The budget trends for the special education 
programs over the past 5 years and future 
planning indicate continued support for 
special education programs. 

• Special education facilities are accessible to 
individuals with disabilities. 

• The special education program allocates its 
available resources to programs in a man- 
ner that allows each of them to meet its mis- 
sion and needs. 

• Modern equipment is available to support 
administration, research, service, and in- 
structional needs of the special education 
program. 
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• Financial support provided during the last 
5 years has been adequate for instructional 
materials and technology. 

• Library holdings provide adequate scope, 
breadth, and currency to support the spe- 
cial education program. 

• An identifiable and relevant media and ma- 
terials collection is accessible to special ed- 
ucation students and faculty. 

• Systematic reviews of library and media ma- 
terials are conducted periodically and are 
used to make acquisitions decisions by the 
special education program. 

• Necessary supplies are provided to support 
special education faculty, students, staff, 
and administration in the operation and im- 
plementation of programs, policies, and 
procedures. 

6. Maintaining an effective special education fac- 
ulty: 

• The teaching load of undergraduate special 
education faculty is no more than the equiv- 
alent of 12 semester/quarter hours, and the 
teaching load of graduate special education 
faculty is no more than the equivalent of 9 
semester/quarter hours. 

• Faculty work load assignments accommo- 
date faculty involvement in teaching, schol- 
arship, and service. 

• Instructional resources for supervision of 
special education practicum experiences do 
not exceed a ratio of 18 full-time equivalent 
students to one full-time equivalent faculty 
member. 

• The use of part-time faculty and graduate 
students who teach in special education 
programs is limited to prevent the frag- 
mentation of instruction and the erosion of 
quality, and they are supervised by full-time 
faculty to ensure program integrity, quality, 
and continuity. 

• Special education faculty view themselves 
as members of the training and research 
arms of the teaching profession. 

• Special education faculty are actively in- 
volved in professional associations and pro- 
fessional activities at the local, state, 
national, and/or international levels in their 
areas of expertise and assignment. 

• The special education faculty are regularly 
involved with the professional world of 
practice at the appropriate level of instruc- 



tion (infant, toddler, preschool, elementary, 
and/or secondary) . 

• Systematic faculty development activities 
are provided for faculty, cooperating teach- 
ers, and others who may contribute to spe- 
cial education programs. 

• Support for special education faculty de- 
velopment is at least at the level of that for 
other units in the institution. 

• Faculty keep abreast of developing work 
and debates about research on teaching and 
special education, as well as recent schol- 
arly work in the areas that they teach. 

• Special education faculty are regularly eval- 
uated in terms of their contributions to the 
areas of teaching, scholarship, and service. 
These evaluation data are used in deter- 
mining salary, promotion, and tenure. 

• Competence in teaching is evaluated 
through direct measures of teaching effec- 
tiveness such as student evaluations. 

• Evaluations of special education faculty are 
systematically used to improve teaching, 
scholarly and creative activities, and ser- 
vice within the program. 

7. Student recruitment, selection, and support: 

• Applicants from diverse economic, racial, 
and cultural backgrounds and individuals 
with disabilities are recruited. 

• Incentives and affirmative procedures are 
used to attract high-quality candidates who 
represent a culturally diverse population 
and individuals with disabilities. 

• Special education students have access to 
publications that describe program stan- 
dards and institutional policies, including 
clear statements of due process. 

• The special education program’s advisory 
system provides special education students 
access to academic and professional assis- 
tance, including information about stan- 
dards needed to complete their special 
education programs. 

• Special education students are made aware 
of the availability of social and psycholog- 
ical counseling services within the institu- 
tion. 

8. Relationship to the community and local 

schools: 

• The special education program and local 
schools, early intervention settings, and 
agencies cooperatively develop research 
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questions and inquiry strategies to encour- 
age the involvement of practicing profes- 
sionals with the special education faculty 
for further development and refinement of 
the professional knowledge bases. 

• Positive working relationships with local 
schools are developed and maintained to 
improve the delivery of high-quality edu- 
cation in the schools, early intervention set- 
tings, and agencies. 

• The special education program has devel- 
oped arrangements with school districts, 
early intervention settings, and agencies in 
its geographical area. 

Area of Specialization Program Standards 

1 . The area of specialization program provides 
students with each of the knowledge and 
skills set forth in the CEC Common Core of 
Knowledge and Skills Essential for All Begin- 
ning Special Education Teachers. (See Matrix, 
Section 4.) 

2. The area of specialization program provides 
students with each of the knowledge and 
skills set forth in the appropriate CEC Spe- 
cialized Knowledge and Skills Essential for 
Beginning Special Education Teachers. (See 
Matrices, Section 4. Note: If an institution’s 
specialization program covers more than one 
of CEC’s specialization areas, then either a 
separate matrix is required for each special- 
ization covered or the institution can use one 
of the curriculum referenced matrices. Sec- 
tion 4) 

For specializations other than those covered 
by the CEC Specialized Knowledge and Skills Es- 
sential for Beginning Special Education Teach- 
ers, the program has developed required 
knowledge and skills. 

Advanced Program Standards: 

• The course work is advanced in nature and 
meets the institution’s criteria for advanced 
studies. 

• No more than one third of the advanced 
courses are open to undergraduates. 

• Each advanced program includes the study 
of research methods and findings, the stu- 
dents are knowledgeable consumers of re- 
search data, and graduates are prepared to 
engage in research activities. 



Frequently Asked Questions About CEC 
Accreditation Procedures 

Do these Guidelines apply to programs admin- 
istered outside the special education unit? 

Yes. These guidelines are for all programs that 
prepare professionals in the education of chil- 
dren with exceptionalities without regard to 
where they are housed in the college or univer- 
sity. For example, some early childhood special 
education and gifted and talented programs are 
located outside the special education unit. These 
programs should complete the appropriate re- 
quirements and be submitted as part of the total 
folio. 

What are some of the benefits IHEs and their 
students receive from going through the pro- 
gram approval process? 

Some of the benefits include the following: 

• Most IHEs that have gone through the 
process report that it helped them clarify 
and improve their programs. 

• Lists of approved programs are published 
by CEC and disseminated to the CEC mem- 
bership and individuals seeking informa- 
tion about special education professional 
preparation programs. 

• Approved programs are cited in the Direc- 
tory of Programs for Preparing Individuals 
for Careers in Special Education published 
by CEC. 

• CEC provides the special education program 
with a certificate indicating that the pro- 
gram meets the professional standards of 
CEC. 

• Certificates are available for students who 
graduate from approved programs stating 
that they have graduated from a CEC-ap- 
proved professional preparation program. 

• It is assumed that graduates from approved 
programs will have met the basic require- 
ments for CEC’s certification standards for 
entry into special education practice. 

Do the CEC Guidelines constitute the totcdity 
of a high-quality special education professional 
preparation program? 

No, CEC Guidelines are a minimum. They are 
designed to establish a common set of profes- 
sional expectations among all professional prepa- 
ration programs and the profession. We believe 
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that high-quality programs build upon that floor 
using unique talents of the faculty, students, and 
other professionals in the community to teach 
the continually emerging knowledge derived 
from research and practice. 

The Standards define the knowledge and 
skills a special education teacher should have. 
However, as the preamble to the Common Core 
notes, “It is assumed that a special educator who 
is required to teach specific subjects or content 
areas . . . has additional preparation, practicum 
experiences, and expertise in those areais.” 

CEC does not advocate any one model (e.g., 
competency-based) for teacher preparation pro- 
grams. Although listings of competencies or 
knowledge and skills may appear to support one 
type of model, this is not CEC’s intention. In- 
stead, the knowledge and skills statements 
should be viewed as minimum requirements, 
with an expectation that IHEs will extend their 
program development and refinement. 

Do the Guidelines define what a special 
educator should know and be able to do to 
perform at a level of excellence in the 
profession? 

No. The Guidelines define the minimum essen- 
tial knowledge and skills necessary for entry into 
practice. The CEC members who developed these 
Guidelines recognized that there are many things 
that need to be learned through practice and con- 
tinuing education. All special educators are ex- 
pected to continually upgrade their knowledge 
and skills through planned, preapproved, orga- 
nized, and recognized professional development 
activities. The CEC Standards for Entry Into Pro- 
fessional Practice also state that “employing 
agencies should provide resources to enable each 
professional’s continuing development.” 

CEC strongly supports the work of the Na- 
tional Board for Professional Teaching Standards 
(NBPTS). NBPTS has developed standards for 
accomplished practice in special education. In- 
formation on the NBPTS Exceptional Needs Cer- 
tificate proram can be found at their web site 
(www.nbpts.org). 

How should an IHE approaeh using and meet- 
ing CEC’s Practicum Standards? 

High-quality practicum experiences are an es- 
sential part of any effective professional 
preparation program. It is through practicum ex- 



periences that students preparing for future pro- 
fessional roles practice and demonstrate the skills 
they must have to perform these roles. Thus, it 
is expected that the practicum experiences align 
with the knowledge and skills requirements in 
the Common Core and the Areas of Specializa- 
tion. For example: Early Childhood Special Edu- 
cators are prepared to provide family-centered 
services; thus, these practicum experiences 
should include opportunities to practice and 
demonstrate skills in this area. 

CEC recognizes that there are a variety of 
approaches to providing practicum experiences 
that can be utilized to meet the varying needs of 
students, colleges and universities, and 
practicum sites. The Guidelines focus on the 
qualitative components of the practicum, rather 
than a model. The Guidelines do require that stu- 
dents have a minimum of 10 full-time weeks or 
the equivalent clock-hour composite of super- 
vised practicum experience in the areas of spe- 
cialization for which they are being prepared. If 
a candidate is being prepared to teach more than 
one area of specialization it is expected that 
within the 10-week practicum the student will 
have the opportunity to practice and demonstrate 
the skills required across the varying specializa- 
tions for which he or she is being prepared. 

Most of the Area of Specialization Guidelines 
are by category of exceptionality. Is CEC 
promoting exceptionality specific professional 
preparation programs? 

No. CEC does not advocate any one model for 
teacher preparation programs. However, IHEs 
must accommodate their particular state’s li- 
censure framework. For over 45 states, this in- 
cludes some form of multicategorical special 
education licensure — but no states define these 
in the same way. This has made it very difficult 
for CEC to provide a single multicategorical 
framework to meet all of these needs. In response 
to this situation, CEC provides two options for 
universities dealing with these issues. 

The first is for the university to provide CEC 
with a description of the students their teachers 
are being prepared to serve, and then complete 
the appropriate matrices. For example, a univer- 
sity that has a Mild/Moderate program could de- 
fine that as preparing teachers to work with 
students who have learning disabilities and men- 
tal retardation. The IHE would then complete the 
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Common Core, Learning Disabilities, and Men- 
tal Retardation matrices to demonstrate that it is 
preparing teachers with mastery of the knowl- 
edge and skills in both areas of specialization. 

A second option is provided by the new 
Curriculum Referenced Framework, included for 
the first time in this edition of What Every Spe- 
cial Educator Must Know. The framework uses 
curriculum to structure the two major compo- 
nents. The framework contains two matrices, 
each of which can be used separately (with the 
Common Core). The first matrix contains stan- 
dards for special education teachers who are 
working with individuals with disabilities who 
are most likely to make progress in an individu- 
alized general curriculum. The second matrix 
contains standards for special education teach- 
ers working with individuals with disabilities 
who are most likely to make progress in an in- 
dependence living curriculum. (For a complete 
description of the Alternative Framework, see 
Section 2.) 

What percentage of IHEs submitting folios to 
CEC receive CEC approval of their programs? 

The present rate of program approval is approx- 
imately 90%. 

What if a college or university has areas of 
specialization that are not among the areas of 
specialization developed by CEC? 

These programs should still be submitted for re- 
view. It is expected that the program submission 
will include all of the requirements set forth in 
the CEC Common Core of Knowledge and Skills 
Essential for All Beginning Special Education 
Teachers. In addition, the program should artic- 
ulate the role definition of those completing the 
program and the knowledge and skills necessary 
to carry out that role. The knowledge and skills 
should be organized in the same groups as in the 
Common Core knowledge and skills. 

If the program is preparing individuals for 
careers other than teaching (e.g., special educa- 
tion administration) and the IHE assumes that 
the students already possess the Common Core 
of Knowledge and Skills Essential for All Begin- 
ning Special Education Teachers, then the infor- 
mation submitted should include documentation 
of such requirements in the IHEs admission stan- 
dards. 



Are there programs in colleges and universities 
that should not be submitted for CEC review? 

The CEC Guidelines and review process are de- 
signed to evaluate programs that prepare indi- 
viduals for various professional roles in special 
education for example, careers in special educa- 
tion teaching, supervision, administration, pro- 
fessional preparation, research and others. 
However, IHEs often offer programs in continu- 
ing education that enhance knowledge and skills 
but do not specifically prepare the student for 
entry into a professional role. CEC is not cur- 
rently in a position to review such programs. 

Will CEC approve programs accredited by 
ASHA? 

CEC recognizes the standards of other profes- 
sional associations when those standards meet 
the basic requirements of our standards. After a 
review of the Accreditation Standards of the 
American Speech-Language-Hearing Association 
(ASHA), CEC’s Professional Standards and Prac- 
tice Standing Committee determined that CEC 
should approve speech pathology and audiology 
programs that have been accredited by ASHA’s 
Educational Standards Board. In the same man- 
ner, CEC has agreed to approve those prepara- 
tion programs accredited by the Council on the 
Education of the Deaf (CED) when those pro- 
grams have met CED approval based on the stan- 
dards approved by CED in 1998. Programs 
approved by these organizations need only to 
submit to CEC their letter of accreditation for 
CEC recognition. 

Will these Standards change over time? 

CEC recognizes that what we need to know to 
practice effectively changes with advances in re- 
search and practice and that any standards will 
need to be updated over time. Therefore, the CEC 
Professional Standards and Practice Standing 
Committee has established a process for the con- 
tinual monitoring and improvement of these 
Standards and consideration of amendments of- 
fered by members and CEC units. A description 
of this process can be found in Appendix 3. 

What assistance is available from CEC to 
assist IHEs seeking CEC program approval? 

CEC’s goal is to have all special education pro- 
fessional preparation programs meet our Guide- 
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lines. Thus, we view assisting IHEs through the 
folio process and helping them improve their pro- 
grams as essential parts of the process. Among 
the various forms of assistance CEC offers are 
the following: 

Folio training for programs: One-day writ- 
ers’ workshops offered at various times and 
sites throughout the year. For a list of up- 
coming training dates, check the CEC web 
site (http://www.cec.sped.org). 

On-site training: CEC staff are available to 
conduct 1-day writers’ workshops with spe- 
cial education faculty on campus. 

Technical assistance: CEC staff are available 
to answer E-mail and telephone inquiries. 

For further information, please call 703/264- 
9484, TTY 703/264-9446, FAX 703/264-1637, E- 
mail address: cecprof@CEC.sped.org. 
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Section 4 

CEC Knowledge and Skill Standards 
for Beginning Special Educators 



The matrices included in this chapter are the 
Knowledge and Skill Standards that have been 
validated by the profession. They are used by 
colleges and universities to ensure that special 
education preparation programs align with the 
knowledge and skill base of the profession. They 
are also used by states and provinces in assur- 
ing the public that the special educators they li- 
cense possess the knowledge and skills of their 
profession. This section includes the CEC Com- 
mon Core, the CEC Curriculum-Referenced Stan- 
dards, the CEC Area of Specialization Standards, 
and the CEC Standards for Educational Diag- 
nosticians, Special Education Administrators, 
Transition Specialists, and Special Education 
Paraeducators. 

The sets of Knowledge and Skill Standards 
define only essential entry level knowledge and 
skills. As such they are minimal standards. All 
special educators are expected to continuously 
upgrade their knowledge and skills through 
planned, organized, and recognized professional 
development activities. 

The Knowledge and Skill Standards in the 
Common Core represent the knowledge and 
skills base that every special educator must pos- 
sess. It is on this base that areas of specialization 
are added, leading to the initial entry of the in- 
dividual into the profession. Special educators 
who practice in a specific area(s] of special ed- 
ucation must possess the appropriate Areas of 
Specialization Knowledge and Skills adopted by 
CEC in addition to the Common Core. 

The Knowledge and Skills Standards define 
the knowledge and skills directly relevant to spe- 
cial education. There are skills and knowledge 
that all general educators must possess to be able 
to work in collaboration with special educators 
with students with exceptionalities. Likewise, 
special educators must possess a working knowl- 
edge of the general education curriculum to work 
in collaboration with their general education col- 
leagues. 



It is assumed that special educators who 
teach specific general education curriculum sub- 
jects or content (e.g., science, social studies, for- 
eign languages, vocational education] have 
appropriate additional preparation and experi- 
ence in these areas. 

In addition, special education has within its 
heritage the perspectives of advocacy for persons 
with exceptionalities and of embracing individ- 
ual differences. These differences include the tra- 
ditional considerations of the nature and effect 
of exceptionalities. As the community of excep- 
tional children, youth, and adults has become 
increasingly diverse, these perspectives have 
broadened to include other characteristics that 
significantly influence their quality of life. 

In order to advocate for their multicultural 
clients, special educators today must have a 
broad perspective to ensure vigilant attention to 
the issues of diversity. Current demographic 
trends clearly indicate that: 

• The numbers of children and youth from cul- 
turally and linguistically diverse backgrounds 
served in public schools are growing rapidly. 

• Cultural and linguistic diversity is expected to 
continue to increase. 

• The number of professionals who are cultur- 
ally and linguistically diverse entering the spe- 
cial education profession has been declining 
even as the numbers of students who are cul- 
turally and linguistically diverse are rising. 

Given the pervasive nature of diversity, pro- 
fessional standards need to guide professional 
practice in ways that are relevant to the multi- 
cultural populations served in special education. 
Specifically, these standards reflect the premise 
that, to design effective interventions, special ed- 
ucators must understand the characteristics of 
the learners they serve, including factors such as 
culture, language, gender, religion, and sexuality. 

This premise has been addressed in two 
ways. First, the Knowledge and Skill Standards 
are inclusive in nature; that is, they identify 
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knowledge and skills essential to effectively serve 
all exceptional learners, including those from cul- 
turally and linguistically diverse backgrounds. 
Second, selected items address the most critical 
aspects of diversity and are infused throughout 
the standards. 

Moreover, the sustained involvement of 
families, colleagues in general education, and 
the larger community is fundamental to deliver- 
ing high-quality educational services to individ- 
uals with exceptional learning needs. The 
knowledge and skills contained in this document 
should be interpreted to include learners of all 
ages, beginning with infants and preschoolers 
and extending to young adults who are transi- 
tioning from school programs. Similarly, the term 
families should be interpreted broadly to include 
biological mothers and fathers, adoptive parents, 
legal guardians, foster parents or primary care- 
givers, siblings, and extended family members. 
In addition, it is assumed that special educators 
may provide learning opportunities in a variety 
of learning environments, including the home, 
preschool, school, and community settings, as 
well as in both specialized and integrated envi- 
ronments. 

Finally, the sets of Knowledge and Skill 
Standards are built on the assumption that the 
professional conduct of entry-level special edu- 
cators is governed foremost by the CEC Code of 
Ethics and Professional Practice Standards. 



20 What Every Special Educator Must Know 



CEC Common Core of Knowledge and Skills Essential 
for All Beginning Special Education Teachers 
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Skills: 

55 Use formal and informal assessments. 

56 Interpret information from formal and informal assessments. 
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K1 Basic classroom management theories, and strategies for indi- SI Create a safe, equitable, positive, and supportive learning envi- 
viduals with exceptional learning needs. ronment in which diversities are valued. 
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Knowledge: Skills: 

56 Commvinicate with school personnel about the characteristics 
and needs of individuals with exceptional learning needs. 

57 Communicate effectively with families of students from diverse 
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CD 



Structure the educational environment for optimal learning opportunities. MR5S1; BD5S2 

Teach individuals with disabilities who are in a functional independence curriculum in a variety of settings. MR5S2 
Design learning environments that provides feedback from peers and adults. LD6S1 

Design learning environments that are multisensory and that facilitate active participation, self-advocacy, VI5S3; VI5S4 
and independence of individuals with disabilities* in a variety of group and individual learning activities. 
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CEC Knowledge and Skills for All Beginning Special Education 
Teachers of Students Who Are Deaf or Hard of Hearing 



d 

o 

• pH 

13 

O 

s 

'd 



o 

Cfi 



Ui a; 

0 o 

OJ H 
^ TO 

1 

I'S 

eg (u 

S'® 
^ a 
& 13 

O 2 

3 '^ 

O -§ 

OT 



O 

s 

(U 

(U 






I 

•4^ 
c/3 
Vh 
(U 
T3 

a 

:3 

III 




o 

J 2 

‘s| 

S S S 

s 



rH 

CO CO 



<N 

w 



CO 

CO 



CO 



13 



a 

(U 

s 

u 


^ *5 

^ Qi 
'TS O 


13 

03 

C«H 

O 


^ P-H -H 

9^1 
s S’” 


T3 

9 

CO 


• pH CO 

13 

a. <u u 


-2 § fl 

3 1 a 

CO s S 
CO HM ^ 


0> 

;3 

CO 

CO 

• pH 


•H 

:3 Qj 

pQ 


o 

‘S 


2^1 

owe 

eo a 

O «4-l 



M 3 
Fp CO 
.£? O 

fS 

0 

1 2 

ffi 0) 








What Every Special Educator Must Know 39 



CO 



d 

•H 

lU 

o 



(A 

0^ 



a> 

O 

tf) 

O 

• pM 

d) 



U 
0> 

ed 
u 
ed 

a> p£) 

Q Q 



0 






No* 

•N4 

CO 



3 

o 



<v 

u 

o 

O 

a 

o 

s 

s 

o 

o 



a 

o 



cd 



a; 

a 




S 3 



o 

ERIC 



40 What Every Special Educator Must Know 



OJ 



d 

o 

•H 

S 

T3 

> 

■TJ 

a 

bjo 

(d 

.3 2 

Si 

» a 

•SI 

'O . 

W V 

t; a 

O OJ 

'a ® 

m “ 

• • 

e M 



"cd 

a 

(U 

:S 

tdO 

.3 

N 

;3 

• M 

"3 



o 

B 

4-i 

fl 

o; 

3 

CO 

CO 

a; 

CO 

CO 

cd 

a; 

4-> 

cd 



nd 

ci 

pJd 

o 

‘ts 

<D 

nd 






0) 

Td 

5 

CO 

a; 

:S 

o 

Q) 

bO 

cd 

g, 



bo 



.3 

3 

I < 

•p^ 

tH 

«) W 



*6 -2 
Td 
a; 

15 
B 

Q) 
U 

t 

•I 

I 



bo 



cd 

a; 

rSli 

o 



s* 

Nx) 

s 

o 




0) 

o 

• pH 
HH 

o 

a 

u 

bD ^ 
0 



a 



^ § 

0) xS 

ffi g 

<w ® 

O U 

1| 

o “ 



1 1 
• ^ 

Q ^ 




•a 



CO 



(U 



-M o 

w 03 

'S ^ 

QJ ^ 

2 a 



UJ . 



CO 

u <u 

d »H 

§ 

03 g 

O U 

^ o 

Td 0) 

•3 ® 

P fH 
CT* 

03 nd 

*" i 

CO P 

•d 5P 

03 O 



S3 



O 

Qi 



P 

03 

4-a 

CO 

CO 

p 

o 

CJ 

CO 

03 



04 

O 

to 

o 



iO 



CO Vi 
03 O 

•3^ 

Id 03 
03 nd 
CJ 

O 03 

a c3 

03 Q 
fP 



:a ^ 

-TJ 



V 

o 

CO 

0) 

T3 

o 

3 

bo 



S ^ .3 



P4 






CO 



2 

g S V 

C -p 2 

,0 CO X 

c ’S t 

HH <U O 



r- 




What Every Special Educator Must Know 41 



is 




CO CO 



3 

o 

iS 






CO 



CO 

CO 

o 

(h 

u 

cd 

d 

o 

u 

-§ 

q; 

73 

(h 

q; 

d 

bo 



0) 

CO 

d 

CO 

0) 

u 

*43 

o 

cd 

(h 

P< 



Is 

cd ^ 

a ^ 

t> '2 

CD S 

1* d 
CO 8 



CO 

CO 



CO 



00 

CO 



a> 

CO 



CO 




lO 






^ rH 
CO CO 




<N 

CO 



Oi iS 



.ScS 

•3^ 

-Sc 

CO ^ 






S' 

d) 

3 

O 

iS 



^ -C 



i4 



O 

ERIC 



42 What Every Special Educator Must Know 



CD 




o 



13 

• H 

o 

o 

CO 



«l 

0 ) 

PQ 

& 
V 
'd 



05 

bfi 



1 

0 ) 

JH 

«H 

o 

!3 

o 

05 

P 



0 <® 






-2 



ta-a 

•N» 

jtt 1 — I 

CO m 




a i 

6 CD 

7 M 
CQ O 

QJ *3 

O £ 
OJ 

d £ 



£l 

l| 

-s 

Lj ™ 

® d 

s <“ 

rrt r 
bo 

<u ^ 

S 0 ) 

«J 

b ^ 

'f I 

9l 

s ^ 

.2 

CO 



CO 



aj 






o ^ 

CO (U 

<u S o 

E^ Cli d 



^ iH 

W 



u 

0 

< 4 H 

cd 

<u 

t 3 

(U 

13 

O 

1 

d 



o 

CO 

d 

(U 

cd 

ft, 

'S ' 

o 

CO 

(U 

u 

d 

o 

CO 

(U 




CQ 



CO 

C/3 



d 

.2^ 

*S 

^ CO 

bo 0 ) 

•3^ 

^ ft 
)H O 
rt 55 

bo o 

£;a 

CO ^ 

Cl ^ 

M 0^ 

1 

o d 

CJ 

)H d 

•iH O 

^ •■C 

S ccJ 
^ o 

1 1 
^ s 

c 3 S 

o 
u 



o 



;! ^ 

13 S 

I £ 

o o 

fell 

OJ 

- o| 

ft 'cS 'r) 

g-S i 

'g g ” 
g ^ o 

fe 

"I 2 

cu 

d 4 J 

CU cu 

' 'S }:| 
5 & 

M « 

.a 



cd 

<u 



cu 



:d 



cu 
TJ 

•c g 

cd 

(U CO 

. rS ^ g 

^ ^ -S 



% cd 



s 

1 



|!i 



s 2 

S'-s-l 

-2 

§ bi) 

CO d (U 

03 O w 

'o ^ bo 

03 ^ .a 



00 

j> 




What Every Special Educator Must Know 43 



00 



CO 



i.a 



“a 



S' 

QO 

3 

o 



H -43 






n 






ao 



B ■^- 





O 

00 




44 What Every Special Educator Must Know 



S4 Participate in the activities of professional organizations rele- 
vant to the education of students who are deaf or hard of hear- 



CEC Knowledge and Skills for All Beginning Special Education 
Teachers of Students in Early Childhood 
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Indicators of the ECSE knowledge base beyond the common core are reflected in the ECSE skills statements. Refer to the conceptual base that appears in 
Personnel Standards for Early Education and Early Intervention: Guidelines for Licensure in Early Childhood Special Education (DEC, NAEYC, & ATE, 1995). 



Knowledge: Skills: 

54 Develop and use authentic, performance-based assessments of 
children’s learning to assist in pl anning , communicate with 
children and parents, and engage children in self-assessment. 

55 Involve families as active participants in the assessment process. 
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Indicators of the ECSE knowledge base beyond the common core are reflected in the ECSE s kills statements. Refer to the conceptual base that appears in 
Personnel Standards for Early Education and Early Intervention: Guidelines for Licensure in Early Childhood Special Education (DEC, NAEYC, & ATE, 1995 ). 



Knowledge: Skills: 

S7 Implement basic health, nutrition, and safety management 
practices for yoimg children, including specific procedures for 
infants and toddlers and procedures regarding childhood ill- 
ness and communicable diseases. 
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Indicators of the ECSE knowledge base beyond the common core are reflected in the ECSE skills statements. Refer to the conceptual base that appears in 
Personnel Standards for Early Education and Early Intervention: Guidelines for Licensure in Early Childhood Special Education (DEC, NAEYC, & ATE, 1995). 



Knowledge: Skills: 

52 Apply family systems theory and knowledge of the dynamics, 
roles, and relationships within famihes and communities. 

53 Demonstrate sensitivity to differences in family structures and 
social and cultural backgroimds. 
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Knowledge: Skills: 

K1 Appropriate ways to apply research about students with E/BD SI Identify and use prevention and intervention strategies as 
in the classroom. early as appropriate for use with students with E/BD. 

K2 Sources of speciahzed materials for students with E/BD. 



Knowledge: Skills: 

K3 Research-supported instructional strategies and practices for S2 Delineate and apply the goals and intervention strategies and 
teaching students with E/BD. procedures related to a variety of theoretical approaches 

(including psychodynamic, behavioral, biophysical, and ecolog- 
ical) to students with E/BD. 
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Emotional/Behavioral Disorders 



o 



er|c 



no 



u 

(U 



42' 

” Q 
569 
^ H 



U 
(U 

3 

m w 

6 "S 

O -rt 

^5 

d o; 

-SI 

V. o 

2 ^ 

c5 

r£i ^ 

S >> 
cu.c 

^ 'M 
2 « 
i>5 

Jh ^ 



43 O 
S3 -rt 



^ . 

•■0 Q 

cd CQ 
<D ^ 
CO M 

1 | 



2 “ 

tE <u 

bb <5 

cj <2 
bj) Qj 

“ Si 

o 

CD 

6 ^ 

o 

p cfl 

fn .»H 
CO 
CO 



cd 



cd 



'2^3 

■S-^ i 





5 

■a 

o 


-M 

u 

cd 

T3 


is 




§ 










rH 




CO 


CO 





“5 

1^ sp 

o g 

S3 

o ^ 

' CO 

cd" 

" f3 

^ 2 

CO ^ 



(N 

CO 



CO bfi . 




bA 



cd 



P9 ;s 





o 



56 What Every Speoal Educator Must Know 



BD: Emotional/Behavioral Disorders 

7. Communication and Collaborative Partnerships 
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CEC Knowledge and Skills for All Beginning Special Education 
Teachers of Students with Gifts or Talents 
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Knowledge: Skills: 

(None in addition to Common Core.) (None in addition to Common Core.) 



Gifted Education 

Communication and Collaborative Partnerships 
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disabilities, including identification criteria, labeling issues, 
and current incidence and prevalence figures. 



Learning Disabilities 
Characteristics of Learners 
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Learning Disabilities 
Instructional Content and Practice 
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LD: Learning Disabilities 
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CEC Knowledge and Skills for All Beginning 
Special Education Teachers of Students with 
Mental Retardation and Developmental Disabilities 
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68 What Every Speqal Educator Must Know 
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K1 Model programs, including career/vocational and transition, SI Structure the ph 5 rsical environment to provide optimal leam- 
that have been effective for individuals with mental retarda- ing for students with mental retardation/developmental dis- 

tion/developmental disabilities. abilities. 



Demonstrate the ability to teach students with mental retarda- 
tion/developmental disabilities in a variety of placement settings. 
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Knowledge: Skills: 

K1 Consumer and professional organizations, publications, and SI Participate in the activities of professional organizations relevant 
journals relevant to the field of mental retardation/develop- to the field of mental retardation/developmental disabilities, 

mental disabilities. 
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Knowledge: Skills: 

K1 Implications of physical and health disabihties on psychoso- (None in addition to Common Core.) 

cial, educational, vocational, and leisure outcomes for individ- 
uals, famihes, and society. 



Knowledge: Skills: 

K2 Generic medical terminology used to describe the impact of 
physical and health disabihties. 

K3 Etiology and characteristics of physical and health disabilities 
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PH: Physical and Health Disabilities 

7. Communication and Collaborative Partnerships 
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Knowledge: Skills: 

K5 The effects of a visual impairment on early development 
(motor system, cognition, social/emotional interactions, self- 
help, language). 

K6 The effects of a visual impairment on social behaviors and 
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Knowledge: Skills: 

52 Prepare students who have visual impairments to access infor- 
mation and services from the community at large, 

53 Prepare students who have visual impairments to respond to 
societal attitudes and actions with positive behavior, self-advo- 
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Knowledge: Skills: 

K1 (None in addition to the required knowledge and skills for all SI (None in addition to the reqiiired knowledge and skills for all 
beginning special education teachers.) beginning special education teachers.) 



Educational Diagnostician 

Managing Student Behavior and Social Interaction Skills 
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Knowledge: Skills: 

S4 Assist in the development and implementation of a range of 
curriculum and instructional options at the system and build- 
ing levels that provide appropriate experiences for all students, 
including individuals with exceptionalities. 
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Knowledge: Skills: 

S3 Plan, communicate, and negotiate student and family needs 
and programs within the state/province, local district includ- 
ing local schools and other public and private service agen- 
cies. 
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53 Co mm unicate and demonstrate a high standard of ethical 
practice. 

54 Make decisions concerning individuals with exceptionalities 
based on open communication, trust, mutual respect, and dig- 
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TS: Transition Specialists 

3. Assessment, Diagnosis, and Evaluation 
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Knowledge: Skills: 

56 Evaluate and modify transition goals on an ongoing basis. 

57 Use interests and preferences of the individual with exception- 
al learning needs to develop postschool goals and educational 
objectives. 
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Knowledge: Skills: 

53 As directed by a certified/licensed professional, prepare and 
organize materials to support teaching and learning. 

54 Use strategies that promote the learner’s independence. 
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Appendix 1 

CEC Professional Standards 
Historic Events 



The establishment of professional standards for the field of special education is declared as one 
of the fundamental aims of CEC. 

Professional Standards is the theme of the national convention. 

CEC purpose statement includes standards for professional personnel. 

CEC Conference on Professional Standards 

Professional Standards for Personnel in the Education of Exceptional Children is published. 
Guidelines for Personnel in the Education of Exceptional Children is published. CEC and the Na- 
tional Council for Teacher Accreditation (NCATE) form a partnership for approving training pro- 
grams. 

CEC standards adopted by NCATE. 

CEC Delegate Assembly charges CEC to develop, promote, and implement preparation and certi- 
fication standards, and a code of ethics. 

CEC called to establish and promote appropriate professional standards in the organization’s mis- 
sion statement. 

CEC adopts Code of Ethics, Standards for Professional Practice, Standards for the Preparation of 
Special Education Personnel, and Standards for Entry Into Professional Practice. The Professional 
Standard Committee is charged with their implementation. 

NCATE adopts CEC’s revised standards. NCATE adopts their “Redesign” where colleges and uni- 
versities submit their folios to the respective professional organizations. 

NCATE adopts Guidelines for Program Approval of both basic and advanced special education 
preparation programs. 

CEC begins reviewing folios of programs seeking national accreditation. Guidelines for folio prepa- 
ration adopted by CEC. 

Standards and Guidelines for Curriculum Excellence in Personnel Preparation Programs in Special 
Education is published 

CEC Delegate Assembly adopts policy framework for CEC Standards for Entry Into Professional 
Practice. 

NCATE adopts CEC’s revised Guidelines for Program Approval of both basic and advanced spe- 
cial education preparation programs. 

CEC adopts the Common Core of Knowledge and Skills Essential for All Beginning Special Edu- 
cation Teachers. 

CEC adopts non-NCATE Guidelines for Program Approval for IHEs including institutional, fac- 
ulty, and program resources. 

CEC Standards for Entry Into Professional Practice are revised. 

CEC revises non-NCATE Guidelines for Program Approval for IHEs including institutional, faculty, 
and program resources. 

CEC adopts initial areas of specialization knowledge and skill standards. 

New standards published and submitted for NCATE adoption. 

What Every Special Educator Must Know: The International Standards for the Preparation and 
Certification of Special Education Teachers is published. 

What Every Special Educator Must Know: The International Standards for the Preparation and 
Certification of Special Education Teachers (2nd edition) is published. 

CEC initiates the Professionally Recognized Special Educator, a national special education certifi- 
cation program with certificates for special education teachers, administrators, and diagnosticians. 
NCATE initiates the NCATE 2000 project to move to measuring performance in program accredi- 
tation. 

Knowledge and Skill Standards for Transition Specialists, Special Education Administrators, 
Education Diagnosticians, and Special Education Paraeducators are approved. 

The Standards for Entry Into Professional Practice are revised. 
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Guidelines for continuing education are approved. 

Revisions to the Common Core of Knowledge and Skills Essential for All Beginning Special Edu- 
cation Teachers are approved. 

The Curriculum Referenced Licensing and Program Accreditation Framework is approved. 

What Every Special Educator Must Know: The International Standards for the Preparation and Cer- 
tification of Special Educators (3rd edition) is published. 

The CEC Common Core was edited to improve clarity and reduce redundancy. 

Multicultural standards were added to the CEC Common Core. 

What Every Special Educator Must Know: The Standards for the Preparation and Certification of 
Special Educators (4th edition) is published. 

CEC submits performance standards for NCATE approval. 
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Appendix 2 

Development of and Procedures for Validating the 
Knowledge and Skills Standards 



CEC carries out the development of professional stan- 
dards through the Professional Standards and Practice 
Standing Committee (PSPSC) and its relevant sub- 
committees. One of the major responsibilities of the 
PSPSC has been the development, validation, and up- 
dating of the knowledge and skills bases in the vari- 
ous areas of special education. 

Development of the Standards 
In 1989, the PSPSC established the first Knowledge 
and Skills Subcommittee (KSS), cochaired by Barbara 
Sirvis, of New York, and Bill Swan, of Georgia, and 
composed of CEC division representatives and past 
CEC Teachers of the Year. It set out to accomplish the 
following two major tasks: 

• Identify a common core of knowledge and skills 
for all beginning special education teachers. 

• Create specialty sets of knowledge and skills that 
are necessary to teach in a particular area of ex- 
ceptionality or age group. 

The KSS gathered materials from literature; 
state, provincial, and local governments; institutions 
of higher education; and elsewhere. The KSS then 
identified and organized thousands of competencies 
into major categories, culled them down to 195 state- 
ments, and determined the importance of each by 
surveying a 1,000-person sample of CEC’s member- 
ship. Based on the response (54%), the KSS reduced 
the number of statements to 107. 

CEC adopted these validated statements, which 
became The CEC Common Core of Knowledge and 
Skills Essential for All Beginning Special Education 
Teachers, published in the fall 1992 issue of TEACH- 
ING Exceptional Children. 

Alan Koenig, of Texas, assumed the chairman- 
ship of the KSS 1993 and began developing specialty 
sets of knowledge and skills to supplement the Com- 
mon Core. The exceptionality and age-specific CEC 
divisions took the lead, developing sets of knowledge 
and skills necessary to teach in their areas of spe- 
cialization. The KSS worked with the divisions to en- 
sure that the specialty sets were formatted properly 
and that the statements supplemented the Common 
Core. 

The KSS also developed a survey, which was 
sent to a random sample of the division's membership 
to validate the specialty sets. Each survey was sent to 
a sample of CEC members, half of whom were teach- 
ers and other direct service providers. Modifications 
were made in consultation with the division. Gener- 
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ally, there was a high level of concurrence with the 
work the division produced. 

The Early Childhood Special Education special- 
ization area knowledge and skills statements are taken 
from a concept paper, jointly approved by CEC’s Di- 
vision for Early Childhood (DEC), the National As- 
sociation for the Education of Young Children 
(NAEYC), and the Association of Teacher Educators 
(ATE), Personnel Standards for Early Education and 
Early Intervention: Guidelines for Licensure in Early 
Childhood Special Education (DEC, NAEYC, & ATE, 
1995). The content standards portion of the paper, 
however, has been reformatted to maintain consis- 
tency with CEC’s eight categories of knowledge and 
skills statements for this publication. In its approved 
format, the concept paper included standards cate- 
gories of (a) child development and learning, (b) cur- 
riculum development and implementation, (c) family 
and community relationships, (d) assessment and 
evaluation, (e) field experiences, and (f) profession- 
alism. These six categories were selected to promote 
consistency with the NAEYC Guidelines for Prepara- 
tion of Early Childhood Professionals (NAEYC, 1991) 
and to facilitate states’ using the option to develop 
combined certifications. The concept paper in this lat- 
ter format is disseminated by DEC, NAEYC, and ATE. 

All of the performance standards, with the ex- 
ception of the field experiences standards, were in- 
cluded and grouped under one of the eight CEC 
knowledge and skills category headings. The field ex- 
periences standards were incorporated into the 
CEC/NCATE Guidelines for CEC Program Approval 
of Undergraduate or Basic Programs. The reader 
should note that performance standards are based on 
the notion that the individual can demonstrate abil- 
ity to perform in authentic situations. Although the 
emphasis is on performance, the implication is that 
individuals have the knowledge base to apply skills 
in specific situations. The performance standards, 
therefore, are grouped as skills. Because of this, 
knowledge statements are not included in the Early 
Childhood Special Education specialization section. 
It is important, however, to emphasize that the early 
childhood and early childhood special education 
knowledge bases support these skills statements. 

In 1996, after initial publication of What Every 
Special Educator Must Know, comments were received 
from the field regarding the knowledge and skills 
statements. After review of all of the comments, CEC 
approved in the spring of 1996 a number of technical 



and clarifying changes. These were included in the 
second edition of this publication. 

In 1998, the KSS, chaired by Rachelle Bruno of 
Kentucky, began the process of developing the Cur- 
riculum Referenced Licensing and Program Accredi- 
tation Framework. This new framework was approved 
by the PSPSC in April 1998. The KSS also approved 
Knowledge and Skill sets for educational diagnosti- 
cians, special education administrators, and technol- 
ogy specialists. 

The special education paraeducator knowledge 
and skills were approved in 1998 with the close col- 
laboration of the National Resource Center for Parae- 
ducators, the National Education Association, and the 
American Federation of Teachers. 

In 2000, the KSS, now chaired by Kathlene 
Shank of Illinois, successfully completed a revision 
of the Common Core. The KSS is presently complet- 
ing the standards for Technology Specialist and 
preparing for NCATE 2000. 

Procedures for the Validation of the Knowledge 
and Skills Standards 

The following process is used for developing and val- 
idating knowledge and skills bases. 

1. At least annually, the PSPSC determines which 
areas of knowledge and skills need to be devel- 
oped, and sends these to the KSS.This develop- 
ment process is also announced in a CEC 
publication and on the CEC web site. 

2. In collaboration with relevant CEC divisions /units, 
the KSS gathers materials from literature; state, 
provincial, and local governments; institutions of 
higher education; and elsewhere. 

3. The KSS then identifies and organizes the knowl- 
edge and skills statements into major categories. 

4. The proposed knowledge and skills statements are 
included in a survey that is sent to a stratified ran- 
dom sample of the CEC membership with at least 
50% of the sample being CEC members currently 
working in a position directly relevant to the 
knowledge and skills being validated. 

5. Next, the KSS reviews the survey data, selects 
knowledge and skill statements validated by the 
survey, and submits their recommendations to the 
PSPSC. 

6. The PSPSC reviews the recommendations from the 
KSS and makes a determination regarding the 
Knowledge and Skills. 

7. The PSPSC communicates its decisions to the CEC 
Assistant Executive Director for Professional Stan- 
dards and Practice and to the CEC Executive Board 
in an annual report. 

The following validation process is used for amend- 
ing the knowledge and skills bases. 

1. Any member or recognized unit within CEC may 



recommend amendments to the knowledge and 
skills bases by submitting the request to the As- 
sistant Executive Director for Professional Stan- 
dards and Practice at CEC headquarters. 

2. The PSPSC reviews the amendments and deter- 
mines whether to consider them for validation or 
reject them. 

3. If accepted, the proposed amendments are sent to 
the KSS for validation. The amendment process is 
announced in a CEC publication and on the CEC 
web site. 

4. The KSS prepares a survey containing the proposed 
amendments and sends the survey to a stratified 
random sample of the CEC membership with at 
least 50% of the sample being CEC members cur- 
rently working in a position directly relevant to the 
knowledge and skills. 

5. The KSS reviews the survey data, selects the 
amended knowledge and skills statements vali- 
dated by the survey, and submits these as recom- 
mendations to the PSPSC. 

6. The PSPSC reviews the results of the process and 
makes a determination regarding the amendments. 

7. The PSPSC communicates its decisions to the CEC 
Assistant Executive Director for Professional Stan- 
dards and Practice and to the CEC Executive Board 
in an annual report. 

Each process is overseen by the PSPSC. Origi- 
nally, the areas of specialization were organized 
around categories of exceptionality, (e.g. learning dis- 
abilities, emotional and behavioral disorders). This 
does not indicate any CEC preference for categorical 
licensure or program accreditation. This was based 
on the leadership work of the categorical divisions 
within CEC. More recently, areas other than disabil- 
ity category have moved to the forefront, (e.g. tech- 
nology, transition, diversity, administration, 
educational diagnostician, and special education 
paraeducators). 
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Appendix 3 

Setting and Meeting Standards in Special Education* 

Frances P. Connor 



The founders of The Council for Exceptional Children 
(CEC) declared in 1922 that one of its primary pur- 
poses was to establish professional standards in the 
field of special education. This mission was a major 
step toward the development of special education into 
a profession. 

What led to our founding? What teacher prepara- 
tion programs were already in existence? What de- 
velopments in supportive legislation, preservice 
education, and professional standards have occurred 
in our 75-year history? How has CEC contributed? 
This article briefly outlines some of the advances in 
the field and provides some perspective on the future. 

Educational Opportunities for Teachers 

Students of special education need no introduction 
to the early efforts of de L’Epee, Braille, Itard, Pereire, 
Seguin, Montessori, Bell, Gallaudet, and Howe and 
their influence on educational programs for excep- 
tional children. In most instances, their followers— 
new teachers — learned their skills directly from their 
“masters.” But other leaders initiated increasingly 
more formal instructions for teachers and potential 
teachers in the special classes and schools in which 
the children were taught. 

In the late 19th century, educators and other pro- 
fessionals formed advocacy groups to improve the ed- 
ucation and care of exceptional children. Some of 
these group5 were the American Instructors of the 
Deaf (1849); the American Association of Instructors 
of the Blind (1871) ; the American Association on Men- 
tal Deficiency (1879); and the Alexander Graham Bell 
Association, devoted to oral education of deaf stu- 
dents (1890). 

As special schools and classes expanded around 
the turn of the century, the need for teachers with 
specialized preparation grew. Those efforts were ex- 
tended to school-based training programs, such as the 
“summer” session offerings at New Jersey’s Vineland 
Training School, which included both preservice and 
inservice training of teachers of students with men- 
tal retardation. Penn State provided a summer ses- 
sion (1897) for teachers of “backward” children; the 
University of California (1918) initiated a program for 
the teachers of children who were blind; and a De- 
partment of Special Education was established at 
Miami University in Ohio (1919). Teachers College 
at Columbia University (1920), under Leta 
Hollingsworth, developed a program to prepare teach- 
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ers of gifted children. In 1917, the U.S. Office of Ed- 
ucation (USOE) published data and lists of resources 
dealing with exceptional children. By 1929, USOE re- 
ported 43 training institutions offering special edu- 
cation courses. 

In the spring 1925 issue of The Crippled Child, 
Michigan State Normal College advertised a 1-year 
course to prepare teachers of “crippled children,” in 
an effort to counteract teacher shortages: 

The course is divided into periods of 12 weeks 
each, during which time a thorough acquain- 
tance is made with their problems. . . . Four 
units of college credits will be covered each 
term, and the student . . , will be entitled to 1 
year of college credit. 

The program was weighted toward in-school experi- 
ence. 

In 1949, a national study of opportunities in in- 
stitutions of higher education (IHEs) for special edu- 
cation teacher preparation (a cooperative effort of 
USOE and the National Society for Crippled Children 
and Adults, Inc.) set forth criteria for the preparation 
programs. The following were the three required pro- 
gram components: 

• A study of the characteristics (physical, mental, and 
emotional) of the particular condition under con- 
sideration. 

• A study of the teaching methods and curriculum 
adjustments needed. 

• Observation and student teaching practice in the 
specialized area. 

Mackie (1953-1958) identified 122 colleges or uni- 
versities that in 1953-54 provided sequences of prepa- 
ration in one or more areas of exceptionality. More 
colleges (115) offered programs for “speech correc- 
tionists” than for any of the other nine areas of spe- 
cialization. There were more programs for preparing 
teachers of students with physical and mental dis- 
abilities than for teachers of students with emotional 
disturbance or gifted students. Colleges offered 68 
program sequences for teachers of hard-of-hearing 
students and 22 for teachers of students who are deaf. 

In all, the number of colleges and universities with 
a program sequence rose from 77 in 1949 to 122 in 
1953^54 — a minimum 58% increase (the former in- 
cluded summer offerings, the latter did not). The na- 
tion’s total number of special education degrees 
granted in the participating colleges in 1953-1954 was 
594, in areas other than speech. 
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The number of teacher preparation programs— and 
degrees granted — has exploded: In 1993-1994, about 
900 colleges and universities offered degrees in spe- 
cial education, awarding 9,099 bachelor's degrees, 
10,497 master's degrees, and 194 doctoral degrees. 
As the number of special educators grew in the 1960s, 
as well as the number and diversity of the college and 
university professional preparation programs, educa- 
tors and policymakers paid increasing attention to the 
need for standards to guide the profession. 

Supportive Legislation 

As publicly supported special education programs for 
exceptional students grew in number, and the types 
of students served diversified during the 1950s, 
schools demanded well-prepared special educators. 
Recognizing that the field first needed special educa- 
tion administrators, supervisors, and teacher educa- 
tors, the U.S. Congress enacted Public Law 85-926 in 
1958 to support fellowships in mental retardation that 
enabled special educators to return to school for ad- 
vanced study. Public Law 87-276 was enacted in 1961 
to support the preparation of teachers of students who 
were deaf, speech pathologists, and audiologists. 

The last act President John F. Kennedy signed into 
law, before that fateful day in Dallas, was P.L. 88-164 
(1963). One provision of this act consolidated and ex- 
panded federal preparation programs for special ed- 
ucation professionals to include all areas of 
disabilities, as well as teachers and leadership pro- 
fessionals. 

Through the 1960s and early 1970s, special edu- 
cation programs in schools and IHEs grew as quali- 
fied professionals were available or positions could 
be filled with unqualified personnel who were will- 
ing to become qualified by obtaining the necessary 
professional preparation. Because schools were not 
required to serve students with exceptionalities, and 
waiting lists for services were commonplace, services 
tended to become available when personnel could be 
employed. 

This all changed in the latter half of the 1970s when 
Congress passed P.L. 94-142, the Education for All 
Handicapped Children Act of 1975. This act mandated 
that students with disabilities had a right to an edu- 
cation and appropriate special education and related 
services. Within a short time, demand for special ed- 
ucators outstripped the capability of the system to re- 
cruit, prepare, and retrain persons in careers in special 
education. 

The mandates of P.L. 94-142 affected more than 
the demand for special educators. They also greatly 
affected what special educators had to know and be 
able to do. Students with “severe developmental dis- 
abilities,'' who had been considered by the educa- 
tional system as “uneducable," were now to be 



educated. In a relatively short time, special education 
developed a body of knowledge on curriculums and 
methodologies for teaching such students, developed 
professional preparation programs, and prepared 
teachers and others for this new endeavor. Special ed- 
ucators had to know legal policies and procedures, 
how to work with other professionals, and how to 
work in more inclusive environments. Not only did 
the professional preparation programs have to retool 
to meet these new challenges, but several hundred 
thousand practicing special educators had to learn 
new knowledge and skills. Never had a field of edu- 
cation undergone such dramatic change in so short a 
time. Given that context, it is rather astounding at 
what was accomplished. Federal funds for personnel 
preparation, which continued to grow during this pe- 
riod, played a significant role by helping to support 
the development of curriculums for preparing special 
educators, the growth of professional preparation pro- 
grams, and the costs incurred by people seeking de- 
grees or certification in special education. If our field 
is to continue to grow and improve its practice, fed- 
eral support for teacher and leadership professional 
preparation programs is essential. 

Professional Standards 

In 1965, CEC held a conference on professional stan- 
dards at which participants drafted statements of stan- 
dards. After revision, they were discussed in four 
regional conferences. Eventually, the Council's Dele- 
gate Assembly reviewed and approved the resulting 
standards. These early professional standards in- 
cluded directives to ensure a basic level of standards 
(mandates from the field) related to teachers' educa- 
tion programs, certification and accreditation, con- 
tinuing education, special education doctoral 
programs, and ethics of behavior. In addition, spe- 
cialists in each of the areas of exceptionality around 
which special education was organized had devel- 
oped general guidelines for their specialists. Included 
were speech and hearing, deaf and hard of hearing, 
visually handicapped, the gifted, mentally retarded, 
behavioral disorders, physically handicapped, and ad- 
ministration and supervision. It was a noble begin- 
ning — our first statement of professional standards 
for the educator of exceptional children. 

By 1972, however, only 6 years later, the field was 
changing rapidly and could not be bound by outdated 
guidelines. Changes in knowledge, philosophy, prac- 
tice, and the problems presented by exceptional chil- 
dren being served in less restrictive settings were 
challenging. Thus, in revising the standards, CEC 
broadened its scope. A consultant to the process, Mar- 
garet Lindsay — a leader in teacher education and an 
active participant in the 1970 revision of the National 
Council for Accreditation of Teacher Education 
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(NCATE) standards—made it clear that we could not 
afford to be too constrictive or inflexible. 

Concurrently, in September of 1970, the National 
Association of State Directors of Teacher Education 
and Certification became conscious of its limited con- 
sideration of exceptional children in their program- 
approval process. Because that organization was 
initiating a “Certification Reciprocity System” and 
needed to include special education, it was of in- 
creasing concern to CEC. Teacher mobility required 
certification across states, especially with a shortage 
of teachers in many regions of the United States. 

The 1970s CEC Professional Standards and Guide- 
lines Project, cochaired by Jean R. Hebler from the 
University of Maryland and Maynard Reynolds from 
the University of Minnesota, considered the needs of 
paraprofessionals and undergraduate and graduate- 
level preparation programs. Members discussed con- 
cepts, issues, and problems related to professional 
competencies and preparation programs. The result- 
ing, broadly based standards encouraged focus on re- 
cruitment, selection, training and employment, 
program development, and evaluation. According to 
the report approved by the Delegate Assembly in 
1975, CEC’s local chapters reflected the sequence of 
socialization of personnel in the field— recruitment, 
selection of potential special educators, and retention 
of personnel. CEC also approved a continuing stan- 
dards study. 

In 1973, Maynard Reynolds conducted the Delphi 
Survey for the CEC Standards Committee to deter- 
mine members' predictions and preferences related 
to recruitment, preparation, certification, and ac- 
creditation procedures. The approximately 1,150 re- 
sponses showed considerable fervor over certification, 
calling especially for a reduction in the number of 
teaching certificates. They reflected a shift from 
process criteria to performance criteria; they supported 
strengthening the voluntary national and regional ac- 
creditation and focus on specific fields. The conclu- 
sions were discussed and debated during the 
continuing work on the CEC standards review. The 
work of the project was published in Guidelines for 
Personnel in the Education of Exceptional Children 
(CEC 1976). 

In 1976, CEC became a member of NCATE. Oliver 
Hurley was appointed as CEC's representative, with 
Bill Carriker as an alternate. Hurley also was serving 
as chairman of CEC's Professional Standards Com- 
mittee. Hurley expressed concern that CEC needed to 
further develop its guidelines because of growing pres- 
sure from NCATE. The following is an excerpt from 
his report to the CEC Board of Governors in January 
1976: 

[There is] strong feeling to accredit by program 
(e.g., elementary education, art education, Eng- 
lish education, special education, etc.) Or by 



specialty areas within the programs. . . . This 
could result in some programs being accred- 
ited and others not being accredited within the 
same institution. This is a noteworthy trend. If 
realized, the CEC Guidelines will assume para- 
mount importance for special education pro- 
grams. 

The CEC Professional Standards Committee then 
established a process to review and improve the 
guidelines and to involve CEC Divisions in the de- 
velopment of guidelines in specialty areas. 

CEC activity during the late 1970s on professional 
standards reflects two major thrusts: first, the im- 
provement of the guidelines; second, the strengthen- 
ing and improvement of CEC’s role in NCATE. These 
activities were primarily led by Bill Heller, who as- 
sumed the Chair of the Professional Standards Com- 
mittee in 1979, and Bill Carriker, who was CEC’s 
representative to NCATE. This process, which in- 
cluded significant collaboration efforts with the 
Teacher Education Division and the Higher Education 
Consortium for Special Education, led to the devel- 
opment of proposed CEC standards for NCATE adop- 
tion. These standards were approved by the CEC 
governance in 1980 and then by NCATE. 

In 1981, the Virginia Federation of CEC proposed 
a resolution that was adopted by the CEC Delegate 
Assembly requiring CEC to develop, promote, and im- 
plement standards for preparing special educators, a 
code of ethics, standards of practice, and appropriate 
certification and licensure standards for the field. 

After extensive member and CEC unit input, the 
CEC Delegate Assembly adopted a Code of Ethics and 
Standards for Professional Practice in 1983. During 
this same period, NCATE began to adopt what is com- 
monly referred to as “redesign.” Redesign not only 
changed the way the NCATE accreditation process 
works, but also significantly changed CEC’s role. In 
this process, NCATE no longer reviews specific pro- 
grams at an IHE, but rather focuses on the unit^ that 
is, the overall operation of the school of education. 
NCATE then requires IHEs to submit their specialty 
programs to approved professional organizations, 
such as CEC. Thus, for special education, CEC is the 
recognized authority for standards. These speciality 
reviews are paper (folio) reviews, and no site visit is 
conducted. 

In 1986, CEC began to review folios submitted from 
IHEs. The Professional Standards and Practices Stand- 
ing Committee (PSPSC) soon realized that insufficient 
guidance was being provided to IHEs to know how to 
respond to a paper review. The committee developed 
more detailed guidelines, which NCATE adopted with 
an effective date of spring 1988. 

In the late 1980s, CEC undertook the development 
of standards for the certification of entry-level special 
educators, to complete the mandate set by the CEC 
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Delegate Assembly in 1983. The CEC Professional 
Standards and Practice Standing Committee estab- 
lished a Certification Subcommittee under Bill Swan 
of the University of Georgia to develop the standards. 
Their first proposal, that entry into the profession 
based on a Master’s degree in Special Education, was 
rejected by the Delegate Assembly. Based on the sub- 
committee’s second recommendation, the Delegate 
Assembly adopted the following standard in 1989: 

I. To be qualified to enter into practice as a special 
education teacher, an individual must possess no less 
than a bachelor’s degree that encompasses the knowl- 
edge and skills consistent with the entry level into 
special education practice. 

II. To be qualified to enter into practice as a special 
education teacher, an individual must possess the 
knowledge and skills set forth in the CEC Common 
Core of Knowledge and Skills Essential for All Begin- 
ning Special Education Teachers. 

III. To be qualified to enter into practice as a special 
education teacher, an individual must possess the 
knowledge and skills set forth in at least one of the 
CEC Specialized Knowledge and Skills Essential for Be- 
ginning Special Education Teachers. 

IV. Each new professional in special education should 
receive a minimum of a 1-year mentorship during the 
first year of his or her professional special education 
practice in a new role. The mentor should be an ex- 
perienced professional in the same or a similar role, 
who can provide expertise and support on a contin- 
uing basis. 

V. Approval of individuals for professional practice in 
the field of special education should be for a limited 
period of time with periodic renewal. 

VI. Each professional in the field of educating indi- 
viduals with exceptionalities (e.g., teachers, supervi- 
sors, administrators, college/university faculty) should 
participate in a minimum of 25 clock hours each year 
of planned, preapproved, organized, and recognized 
professional development activities related to his or 
her field of professional practice. Such activities may 
include a combination of professional development 
units, continuing education units, college/university 
course work, professional organization service (e.g., 
in CEC federations and chapters, divisions, subdivi- 
sions, and caucuses), professional workshops, spe- 
cial projects, or reading professional literature. 
Employing agencies should provide resources to en- 
able each professional’s continuing development. 

Now CEC faced its biggest challenge: identify- 
ing the minimum knowledge and skills that entry level 
professionals require for practice in our field. The CEC 
Professional Standards and Practice Study Commit- 
tee under the leadership of its chair Frances Connor, 



established a Knowledge and Skills Subcommittee 
composed of representatives from each of CEC’s Di- 
visions and winners of the CEC Teacher of the Year 
Award. Under the co-chairmanship of Barbara Sirvis 
and Bill Swan, the subcommittee set out to accom- 
plish two major tasks: 

• Identify a common core of knowledge and skills for 
all beginning special education teachers. 

• Create specialty sets of knowledge and skills that 
are necessary to teach in a particular area of ex- 
ceptionality or age group. 

The subcommittee gathered materials from re- 
search literature; state, provincial, and local govern- 
ments; IHEs; and elsewhere. The subcommittee then 
identified and organized thousands of competencies 
into major categories, culled them down to 195 state- 
ments, and determined the importance of each by 
surveying a 1,000-person sample of CEC’s member- 
ship. Based on the response (54%), the subcommit- 
tee reduced the number of statements to 107. 

CEC adopted these validated statements, which be- 
came The CEC Common Core of Knowledge and Skills 
Essential for All Beginning Special Education Teach- 
erSy published in the Fall 1992 issue of TEACHING Ex- 
ceptional Children. 

Alan Koenig, of Texas, assumed the chairmanship 
of the Subcommittee on Knowledge and Skills in 1993 
and began developing specialty sets of knowledge and 
skills to supplement the Common Core. The excep- 
tionality and age-specific CEC divisions took the lead, 
developing sets of knowledge and skills necessary to 
teach in their areas of specialization. The subcom- 
mittee worked with the divisions to ensure that the 
specialty sets were formatted properly and that the 
statements supplemented the Common Core. 

The subcommittee also developed a survey, which 
was sent to a random sample of each division’s mem- 
bership. Each survey was composed of at least half 
teachers and other direct service providers. Modifi- 
cations were made in consultation with the division. 
Generally, there was a high level of concurrence with 
the work the division produced. 

CEC adopted specialization standards in 1995 and 
amended them in 1996. They were adopted by NCATE 
in 1996 and are now being used widely in the field. 
Work is now underway to develop knowledge- and 
skills-based standards for entry-level nonteaching spe- 
cial education professionals, such as administrators, 
technology specialists, educational diagnosticians, 
and career/transition specialists. The subcommittee 
is also developing standards for paraprofessionals. 

CEC has now clearly established itself in the lead- 
ership role envisioned by its founders 75 years ago as 
the standard setter for the special education profes- 
sion. 
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Perspectives on the Road to Excellence 

The story of special education has been one of social 
revolution. It reflects a powerful national move to in- 
clude all children in an appropriate educational pro- 
gram. But the field continues to adjust and readjust 
its priorities, particularly its obligations to children 
and youth often excluded from education or dimin- 
ished because of teacher attitudes or lack of compe- 
tence. 

Exceptional children have gained the right to an 
education. Its effectiveness depends on the knowl- 
edge, skill, and commitment of their teachers who, in 
turn, require teacher educators who are critical schol- 
ars with a broad understanding of and skill in the ed- 
ucation of exceptional children, as well as in-depth 
command of a specialization. The curriculum for the 
preparation of special educators as reflected in CEC’s 
Standards for the Preparation and Certification of 
Teachers is a clear indicator of the development of a 
profession. Basic to the standards for entry into the 
field is the Code of Ethics, originally adopted by the 
Council’s Delegate Assembly in 1983. Adopted also 
were the standards of professional practice, specify- 
ing areas of responsibility and professional behavior 
to ensure quality education for all people with ex- 
ceptionalities. These areas of commitment are as fol- 
lows: 

• Instructional responsibilities. 

• Management of behavior. 

• Support procedures. 

• Parental relationships. 

• Professional employment. 

• Professionals in relation to other professionals. 

The CEC standards are designed for entry level into 
the profession. We now need to put them into the 
context of a total program for the preparation and 
practice of the profession at all levels including ca- 
reer teachers, experienced senior teachers who also 
requires renewal prior to assuming the highly re- 
sponsible role of mentoring, and college personnel 
responsible for building competence in working in- 
terns. The apparent isolation or autonomy of college 
instructors or professors urgently needs revision. Their 
entry into the profession and experience in teaching 
exceptional children may be decades removed from 
their present responsibilities in IHE classrooms or in 
supervision of the practice of prospective or novice 
teachers. Who will certify them? Who will supervise 
them? 

As the field emerges more fully as a profession, its 
teachers must be broadly educated in the arts and sci- 
ences, preferably prior to entering professional prepa- 
ration. With the changing child populations, they 
require a strong knowledge and practicum base across 
the specializations. But a cross-categorical prepara- 



tion for a “special educator” or for the general class- 
room teacher to instruct any and all highly excep- 
tional children seems doomed to instructional 
mediocrity. Do not parents of children with unique 
problems merit teachers with deep understanding and 
specialized information based on academic research 
and clinical studies of practice? Is it not possible to 
have teams of special education teachers with in- 
depth knowledge of various specializations work to- 
gether to provide the content, technical competence, 
and demonstration of instructional modifications to 
permit the child to reach his or her potential? Why 
should we be satisfied when students meet only min- 
imum requirements for graduation (or “completion”) 
and have access only to sheltered or minimum-wage 
jobs? 

We have made outstanding progress in including 
all children. But accumulation of college credits, stu- 
dent theses/dissertations, and a record of practicum 
classroom teaching do not a competent teacher edu- 
cator make. 

Becoming a profession is not enough. The stan- 
dards development must continue, and teacher edu- 
cation institutions must change. Each exceptional 
child and each teacher is entitled to an education for 
excellence. 

Frances P. Connor (CEC New Jersey Federation), Retired Profes- 
sor and Chair Department of Special Education, Columbia Uni- 
versity, New York, New York. She served as Chair of CEC's 
Professional Standards and Practice Study Committee. 

Copyright CEC 1997. 
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Appendix 4 

Self-Evaluation for Students Preparing to 
Become Special Education Teachers 

Appendix 4 is a self-evaluation instrument designed to be used by students of special education to evaluate their 
progress in learning the knowledge and skills they will need upon graduation from the preparation program. 
Students can use it in a variety of ways. Students can check off each knowledge and skill competency as they 
are acquired; they can also include the course number, as well as the specific activity that they completed. 

Several colleges and universities have used a similar instrument for their students to self-evaluate their 
mastery of the CC standards periodically throughout their preparation program, including during their first year 
of teaching. This has provided data for the preparation program that can be used to improve the program. 

The only matrices included in this Appendix are the CEC Common Core, and the Individualized General 
Curriculum and Individualized Independence Curriculum Referenced Standards. These were included as mod- 
els because page limitations have prevented us from including all the Area of Specialization matrices. Similar 
matrices for each Area of Specialization could easily be prepared using the same format. 
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Guidelines 


Cite the course number and/or course lecture or 
activity in wich each standards was mastered. 


CC: Common Core 

1. Foundations of 

Special Education 




CCl:. Knowledge: 


*'5 "; :■ ", 


K1 Models, theories, and philosophies that 

form the basis for special education 
practice. 




K2 Variations in beliefs, traditions, and 

values across and within cultures and 
their effects on relationships among 
child, family, and schooling. 




K3 Issues in definition and identification of 

individuals with exceptional learning 
needs, including those from 
culturally and linguistically diverse 
backgrounds. 




K4 Issues, assurances and due process rights 

related to assessment, eligibility, and 
placement within a continuum of services. 




K5 Rights and responsibilities related to 

exceptional learning needs. 




K6 'Strategies used by diverse populations to 

cope with a legacy of former and 
continuing racism. 




K7 Ways specific cultures are negatively 

stereotyped. 




K8 Impact of the dominant culture on shap- 

ing schools and the individuals who study 
and work in them. 




K9 Potential impact of differences in values, 

languages, and customs that can exist 
between the home and school. 




CC:2. Skills: 


■v 

’’ ^ ^ . = 


SI Articulate personal philosophy of special 

education. 
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Guidelines 


Cite the course number and! or course lecture or 
activity in wich each standards was mastered. 


CC: Common Core 

2. Characteristics of Learners 




CC:2. Knowledge: 




K1 Similarities and differences of individuals 

with and without exceptional learning 
needs. 




K2 Similarities and differences among indi- 

viduals with exceptional learning needs. 




K3 Educational implications of characteris- 

tics of various exceptionalities. 




K4 Effects an exceptional condition(s) can 

have on an individual s life. 




K5 Characteristics and effects of the cultural 

and environmental milieu of the child 
and the family. 




K6 Effects of various medications on individ- 

uals with exceptional learning needs. 




K7 Effects of cultural and linguistic differ- 

ences on growth and development. 




CC:2. Skills: 


. 


SI Access information on exceptional 

conditions. 




CC: Common Core 

3. Assessment, Diagnosis, and 

Evaluation 


iiiiiiiiiiiilliliiliiiM 

-y... 


CC3:. Knowledge: 


. . 


K1 Basic terminology used in assessment. 




K2 Legal provisions and ethical principles 

regarding assessment of individuals. 




K3 Screening, prereferral, referral, and 

classification procedures. 
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Guidelines 


Cite the course number and/or course lecture or 
activity in wich each standards was mastered. 


K4 


Use and limitations of assessment 
instruments. 




CC:3. Skills: 




SI 


Collaborate with families and others in 
assessment of individuals with 
exceptional learning needs. 




S2 


Create and maintain records. 




S3 


Gather relevant background information. 




S4 


Develop and administer nonbiased, 
informal assessment procedures. 




S5 


Use formal and informal assessments. 




S6 


Interpret information from formal and 
informal assessments. 




S7 


Report assessment results to all stake- 
holders using effective communication 
skills. 




S8 


Use performance data and information 
from all stakeholders to make or suggest 
modifications in learning environments. 




S9 


Develop or modify individualized 
assessment strategies. 




SIO 


Use assessment information in making 
eligibility, program, and placement 
decisions for individuals with exceptional 
learning needs, including those from 
culturally and/or linguistically diverse 
backgrounds. 




Sll 


Evaluate instruction and monitor 
progress of individuals with exceptional 
learning needs. 




S12 


Identify supports needed for integration 
into various program placements. 
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Guidelines 


Cite the course number and lor course lecture or 
activity in wich each standards was mastered. 


CC: Common Core 

4. Instructional Content and 

Practice 




CC4:, Knowledge: 





K1 Differing learning styles of individuals 

with exceptional learning needs including 
those from culturally diverse backgrounds 
and strategies for addressing these styles. 




K2 Demands of various learning 

environments. 




K3 General and special curricula for individ- 

uals with exceptional learning needs. 




K4 Cultural perspectives influencing the 

relationship among families, schools, and 
communities as related to effective 
instruction. 




K5 Impact of learners academic and social 

abilities, attitudes, interests, and values 
on instruction and career development. 




CC4:. Skills: 




SI Develop and select instructional content, 

resources, and strategies that respond 
to cultural, linguistic, and gender 
differences. 




S2 Develop and implement comprehensive, 

longitudinal individualized programs in 
collaboration with team members. 




S3 Choose and use technologies in the 

instructional process. 




S4 Prepare lesson plans. 




S5 Involve the individual and family in 

setting instructional goals and monitor- 
ing progress. 




S6 Use task analysis. 





o 



'• 112 What Every Special Educator Must Know 



201 



Guidelines 


Cite the course number and/or course lecture or 
activity in wich each standards was mastered. 


S7 


Select, adapt, and use instructional 
strategies and materials according to 
characteristics of the learner. 




S8 


Sequence, implement, and evaluate 
individual learning objectives. 




S9 


Integrate affective, social, and life skills 
with academic curricula. 




SIO 


Use strategies for facilitating mainte- 
nance and generalization of skills across 
learning environments. 




Sll 


Use instructional time effectively. 




S12 


Teach individuals to use problem-solving 
and other cognitive strategies to meet 
their needs. 




S13 


Use strategies that promote successful 
transitions for individuals with 
exceptional learning needs. 




S14 


Establish and maintain rapport with 
learners. 




S15 


Conduct self-evaluation of instruction. 




S16 


Make responsive adjustments to instruc- 
tion based on continual observations. 




CC: 


Common Core 




5. 


Planning and Managing the 


'"'cH ' ' ' 




Teaching and Learning 






Environment 




CC:5. Knowledge: 




K1 


Basic classroom management theories 
and strategies for individuals with 
exceptional learning needs. 




K2 


Research-based best practices for effective 
management of teaching and learning. 
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Cite the course number and lor course lecture or 
activity in wich each standards was mastered. 


K3 Ways to use technology in planning and 

managing the teaching and learning 
environment. 




K4 Ways to create learning environments 

that allow students to retain and appre- 
ciate their own and each other s respec- 
tive language and cultural heritage. 




CC:5. Skills: 


. .y j' . ?... 


SI Create a safe, equitable, positive, and 

supportive learning environment in 
which diversities are valued. 




S2 Use strategies to facilitate effective 

integration into various settings. 




S3 Prepare and organize materials to 

implement daily lesson plans. 




S4 Design learning environments that 

encourage active participation in 
individual and group activities. 




S5 Design and manage effective daily 

routines. 




S6 Direct activities of classroom volunteers 

and peer tutors. 




S7 Direct, observe, evaluate, and provide 

feedback to paraeducators. 




S8 Create an environment that encourages 

self-advocacy and increased 
independence. 




S9 Use universal precautions. 




CC: Common Core 

6. Managing Student Behavior 

and Social Interaction Skills 




CC;6. Knowledge: 




K1 Laws, policies, and ethical principles 

* regarding behavior management 
planning and implementation. 
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Cite the course number and lor course lecture or 
activity in wich each standards was mastered. 


K2 


Teacher attitudes and behaviors that 
influence behavior of individuals with 
exceptional learning needs. 




K3 


Social skills needed for educational and 
other environments. 




K4 


Strategies for crisis prevention and 
intervention. 




K5 


Strategies for preparing individuals to 
live harmoniously and productively in a 
culturally diverse world. 




CC:6. 


Skills: 




SI 


Use a variety of effective behavior 
management strategies. 




S2 


Use the least intensive behavior manage- 
ment strategy consistent with the needs 
of the individual learner. 




S3 


Modify the learning environment to 
manage behaviors. 




S4 


Identify realistic expectations for 
personal and social behavior in 
various settings. 




S5 


Integrate social skills into the curriculum. 




S6 


Use procedures to increase the individ- 
ual s self-awareness, self-management, 
self-control, self-reliance, and self-esteem. 




S7 


Prepare individuals to exhibit self- 
enhancing behavior in response to 
societal attitudes and actions. 




S8 


Organize, develop, and sustain learning 
environments that support positive 
intercultural experiences. 




S9 


Mediate controversial intercultural issues 
among students within the learning 
environment in ways that enhance any 
culture, group or person. 
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Guidelines 


Cite the course number and/or course lecture or 
activity in wich each standards was mastered. 


CC: Common Core 

7. Communication and 

Collaborative Partnerships 




CC:7. Knowledge: 


r- 000 ''''' ' 0 ' '00 Itr- "'/ 0 , 


K1 Culturally responsive factors that 

promote effective communication and 
collaboration with individuals, families, 
school personnel, and community 
members. 




K2 Concerns of families of individuals with 

exceptional learning needs and strategies 
to help address these concerns. 




K3 Roles of individuals with exceptional 

learning needs, families, and school and 
community personnel in planning and 
individualized program. 




K4 Roles and responsibilities of the paraedu- 

cator related to instruction, intervention, 
and direct service. 




K5 Family systems and the role of families in 

supporting development and educational 
progress. 




CC;7. Skills: 




SI Maintain confidential communication 

with others about individuals with 
exceptional learning needs. 




S2 Foster respectful and beneficial relation- 

ships between families and professionals. 




S3 Assist individuals with exceptional 

learning needs and their families in 
becoming active participants in the 
educational team. 




S4 Plan and conduct collaborative confer- 

ences with individuals with exceptional 
learning needs and their families. 
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Guidelines 


Cite the course number and lor course lecture or 
activity in wich each standards was mastered. 


S5 Collaborate with school personnel and 

commimity members in integrating 
individuals with exceptional learning 
needs into various settings. 




S6 Communicate with school personnel 

about the characteristics and needs of 
individuals with exceptional learning 
needs. 




S7 Communicate effectively with families of 

students from diverse backgrounds. 




S8 Use verbal, nonverbal, and written 

language effectively 




CC: Common Core 

8. Professionalism and Ethical 

Practices 




CC:S. Knowledge: 


-- : ";:y7 


K1 Characteristics of one s own culture and 

use of language and the ways in which 
these can differ from other cultures and 
uses of language. 




K2 Personal cultural biases and differences 

that affect one s teaching. 




K3 Importance of the teacher serving as a 

model for individuals with exceptional 
learning needs. 




K4 Ways of behaving and communicating 

among cultures that can lend themselves 
to misinterpretation and misunder- 
standing. 




CC:8. Skills: 




SI Demonstrate commitment to developing 

the highest educational and quality-of-life 
potential of individuals with exceptional 
learning needs. 






BEST COPY AVAILABLE 



What Every Special Educator Must Know 1 1 7 



Guidelines 


Cite the course number and/or course lecture or 
activity in wich each standards was mastered. 


S2 Demonstrate sensitivity for the culture, 

language, religion, gender, disability, 
socio-economic status, and sexual 
orientation of individual students. 




S3 Uphold high standards of competence and 

integrity and exercise sound judgment in 
the practice of the profession. 




S4 Engage in professional activities that 

benefit individuals with exceptional 
learning needs, their families, and 
colleagues. 




S5 Conduct professional activities in compli- 

ance with applicable laws and policies. 




S6 Practice within the CEC Code of Ethics 

and other standards and policies of the 
profession. 
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y 

Cite the course number and/or course lecture or 
activity in which each standard was mastered. 


GC: Individualized General Curriculum 

Referenced Standards 

GC: General Curriculum 

1. Foundations 

Knowledge: 




K1 Current educational terminology and definitions 

of individuals with disabilities* including the 
identification criteria and labeling controversies, 
using professionally accepted classification 
systems, and current incidence and prevalence 
figures. 




K2 Evolution and major perspectives from medicine, 

psychology, behavior, and education on the 
definitions and etiologies of individuals with 
disabilities*. 




K3 Differing perceptions of deviance, including 

those from mental health, religion, legal- 
corrections, education, and social welfare. 




K4 The historical foundations, philosophies, theories 

and classic studies including the major 
contributors, and major legislation that undergird 
the growth and improvement of knowledge and 
practice in the field of special education. 




K5 The legal system to assist individuals with 

disabilities*. 




K6 Continuum of placement and services, including 

alternative programs available for individuals 
with disabilities*. 




K7 Laws, regulations, and policies related to the 

provision of specialized health care in the 
educational setting. 




Skills: 




S 1 Articulate the pros and cons of current issues and 

trends in the education of individuals with 
disabilities*. 




S2 Articulate the factors that influence the 

overrepresentation of culturally/linguistically 
diverse students in programs for individuals with 
disabilities*. 




S3 Delineate the principles of normalization versus 

the educational concept of "least restrictive 
environment" in designing educational programs 
for individuals with disabilities*. 
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Guidelines 


Cite the course number and/or course lecture or 
activity in which each standard was mastered. 


GC: General Curriculum 

2. Characteristics of Learners 


■ c ■ . " - -‘ 'P: 

'-o,. 


Knowledge: 




K1 Physical development, physical disabilities, and 

health impairments as they relate to the 
development and behavior of individuals with 
disabilities*. 




K2 Effects of dysfunctional behavior on learning, and 

the differences between behavioral and emotional 
disorders and other disabling conditions. 




K3 Various etiologies and medical aspects of 

conditions affecting individuals with disabilities*. 




K4 Psychological and social-emotional 

characteristics of individuals with disabilities*. 




K5 Common etiologies and the impact of sensory 

disabilities on learning and experience. 




Skills: 




S 1 Describe and define general developmental, 

academic, social, career, and functional 
characteristics of individuals with disabilities* as 
they relate to levels of support needed. 




GC: General Curriculum 

3. Assessment, Diagnosis, & Evaluation 

Knowledge: 




K1 Specialized terminology used in the assessment 

of individuals with disabilities*. 




K2 Legal provisions, regulations, and guidelines 

regarding unbiased assessment and use of 
psychometric instruments and instructional 
assessment measures with individuals with 
disabilities*. 




K3 Specialized policies regarding screening, referral, 

and placement procedures for individuals with 
disabilities*. 




Skills: 


Sir 'ir - 


SI Implement procedures for assessing and reporting 

both appropriate and problematic social behaviors 
of individuals with disabilities*. 




S2 Use exceptionality-specific assessment 

instruments with- individuals with disabilities*. 

♦ .A. • 




S3 Adapt and modify ecological inventories. 
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Guidelines 


Cite the course number and/or course lecture or 
activity in which each standard was mastered. 




portfolio assessments, functional assessments, 
and future-based assessments to accommodate the 






unique abilities and needs of individuals with 
disabilities*. 




S4 


Develop and use a technology plan based on 
assistive technology assessment. 




S5 


Assess reliable method(s) of response of 
individuals who lack typical communication and 
performance abilities. 




GC: General Curriculum 

4. Instructional Content & Practice 

Knowledge: 




K1 


Sources of specialized materials for individuals 
with disabilities*. 




K2 


Impact of listening skills on the development of 
critical thinking, reading comprehension, and oral 
and written language. 




K3 


Impact of language development on the academic 
and social skills of individuals with disabilities*. 




K4 


Impact of disabilities on auditory skills. 




K5 


Relationship between disabilities and reading 
instruction. 




K6 


Impact of social skills on the lives of individuals 
with disabilities*. 




K7 


Varied test-taking strategies. 




K8 


Alternatives for teaching skills and strategies to 
individuals with learning disabilities who differ in 
degree and kind of disability. 




K9 


Approaches to create positive learning 
environments for individuals with disabilities*. 




Skills: 




SI 


Use effective, research-based instructional 
strategies and practices to meet the needs of 
individuals with disabilities*. 




S2 


acilitate use of prevention and intervention 
strategies in educational settings. 




S3 


Delineate and apply the goals, intervention 
strategies, and procedures related to 
psychodynamic, behavioral, biophysical, and 
ecological approaches to individuals with 
disabilities*. 
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Cite the course number and/or course lecture on 
activity in which each standard was mastered. 


S4 


Plan, organize, and implement educational 
programs appropriate to the cognitive and 
affective needs of individuals with disabilities*. 




S5 


Evaluate, select, develop, and adopt curriculum 
materials and technology appropriate for 
individuals with disabilities*. 




S6 


Integrate academic instruction, affective 
education, and behavior management for 
individual learners and groups of learners. 




S7 


Evaluate strengths and limitations of alternative 
instructional strategies for individuals with 
disabilities*. 




S8 


Integrate student-initiated learning experiences 
into ongoing instruction. 




S9 


Use skills to enhance thinking processes. 




SIO 


Use effective instructional strategies to assist 
individuals with disabilities* to detect and correct 
errors in oral and written language. 




Sll 


Use appropriate instructional strategies to teach 
math skills and concepts according to the 
characteristics of the learner and patterns of error. 




S12 


Modify pace of instruction and use organization 
cues. 




S13 


Integrate appropriate teaching strategies and 
instructional approaches to provide effective 
instruction in academic and nonacademic areas 
for individuals with disabilities*. 




S14 


Utilize research-supported instructional strategies 
and practices, including the functional embedded 
skills approach, community-based instruction, 
task analysis, multisensory, and 
concrete/manipulative techniques. 




S15 


Design age-appropriate instruction based on the 
adaptive skills of learners. 




S16 


Integrate related services into the instructional 
settings of learners. 




S17 


Provide community referenced instruction. 




S18 


Assist students in the use of alternative and 
augmentative communication systems. 




S19 


Support the use of media, materials, alternative 
communication styles and resources required for 
learners whose disabilities interfere with 
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1 Guidelines 


Cite the course number and/or course lecture or 
activity in which each standard was mastered. 


communications. 




S20 Interpret sensory, mobility, reflex, and perceptual 

information to create appropriate learning plans. 




S2 1 Use appropriate adaptations and technology for 

all individuals with disabilities*. 




S22 Adapt lessons that minimize the physical exertion 

of individuals with specialized health care needs. 




S23 Design and implement an instructional program 

that addresses instruction in independent living 
skills, vocational skills, and career education for 
students with physical and health disabilities 
emphasizing positive self-concepts and realistic 
goals. 




S24 Design and implement curriculum and 

instructional strategies for medical self- 
management procedures for students with 
specialized health care needs. 




S25 Participate in the selection and implementation of 

augmentative or alternative communication 
devices and systems for use with students with 
physical and health disabilities. 




S26 Use strategies for facilitating the maintenance and 
generalization of skills across learning 
environments. 




GC: General Curriculum 

5. Planning and Managing the Teaching and 

Learning Environment 

Knowledge: 




K1 Model career, vocational, and transition programs 

for individuals with disabilities*. 




K2 Issues, resources, and techniques used to integrate 

students with disabilities into and out of special 
centers, psychiatric hospitals, and residential 
treatment centers. 




K3 Appropriate use of assistive devices to meet the 

needs of individuals with disabilities*. 




K4 Common environmental and personal barriers 

that hinder accessibility and acceptance of 
individuals with disabilities*. 




Skills: 




S 1 Monitor intragroup behavior changes across 
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Cite the course number and/or course lecture or 
activity in which each standard was mastered. 


subjects and activities. 




S2 Structure the educational environment to provide 

optimal learning opportunities for individuals 
with disabilities*. 




S3 Teach individuals with disabilities* in a variety of 

educational settings. 




S4 Design learning environments for individuals 

with disabilities* that provide feedback from 
peers and adults. 




S5 Design learning environments that are 

multisensory and that facilitate active 
participation, self-advocacy, and independence of 
individuals with disabilities* in a variety of group 
and individual learning activities. 




S6 Use local, community, state, and provincial 

resources to assist in programming with 
individuals who are likely to make progress in the 
general curriculum. 




S7 Coordinate activities of related services personnel 

to maximize direct instruction time for 
individuals with disabilities*. 




GC: General Curriculum 

6. Managing Student Behavior and Social 

Interaction Skills 

Knowledge: 




Biiil 


■;v 




K1 Rationale for selecting specific management 

techniques for individuals with disabilities*. 




K2 Theories behind reinforcement techniques and 

their application to teaching individuals with 
disabilities*. 




K3 Theories of behavior problems in individuals with 

disabilities*, including self-stimulation and self- 
abuse. 




K4 Communication and social interaction 

alternatives for individuals who are nonspeaking. 




Skills: 




S 1 Use a variety of nonaversive techniques for the 

purpose of controlling targeted behavior and 
maintaining attention of individuals with 
disabilities*. 




S2 Develop and implement a systematic behavior 

management plan using observation, recording. 
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Cite the course number and/or course lecture or 
activity in which each standard was mastered. 


chartiTig, establishmeTit of timeliTies, hierarchies 
of interventions, and schedules of reinforcement. 




S3 Select target behaviors to be changed and identify 

the critical variables affecting the target behavior. 




S4 Define and use skills in problem-solving and 

conflict resolution. 




S5 Design, implement, and evaluate instructional 

programs that enhance an individual's social 
participation in family, school, and community 
activities. 




S6 Establish a consistent classroom routine for 

individuals with disabilities*. 




S7 Delineate and apply appropriate management 

procedures when presented with spontaneous 
management problems. 




S8 Facilitate development and implementation of 

rules and appropriate consequences in the 
educational environment. 




GC: General Curriculum 

7. Communication and Collaborative 

Partnerships 




Knowledge: 




K1 Sources of unique services, networks, and 

organizations for individuals with disabilities*, 
including career, vocational, and transition 
support. 




K2 Parent education programs and behavior 

management guides, including those 
commercially available, that address the 
management of severe behavioral problems and 
facilitate communication links applicable to 
individuals with disabilities*. 




K3 Collaborative and consultative roles of special 

education teachers in the integration of 
individuals with disabilities* into the general 
curriculum and classroom. 




K4 Types and importance of information generally 

available from family, school officials, legal 
system, community service agencies. 




K5 Roles and responsibilities of school-based 

medical and related services personnel, 
professional groups, and community 
organizations in identifying, assessing, and 
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Cite the course number and/or course lecture on 
activity in which each standard was mastered, j 


providing services to individuals with 
disabilities*. 




Skills: 




S 1 Use specific behavioral management and 

counseling techniques in managing students and 
providing training for their parents. 




S2 Assist students, in collaboration with parents and 

other professionals, in planning for transition to 
post-school settings with maximum opportunities 
for decision making and full participation in the 
community. 




GC: General Curriculum 

8. Professionalism and Ethical Practices 

Knowledge: 




K1 Consumer and professional organizations, 

publications, and journals relevant to individuals 
with disabilities*. 




K2 Rights to privacy, confidentiality, and respect for 

differences among all persons interacting with 
individuals with disabilities*. 




K3 Types and transmission routes of infectious 

disease. 




K4 Maintain confidentiality of medical and academic 

records and respect for privacy of individuals 
with disabilities*. 




Skills: 








SI Participate in the activities of professional 

organizations relevant to individuals with 
disabilities*. 




S2 Articulate the teacher's ethical responsibility to 

nonidentified individuals who function similarly 
to individuals with disabilities*. 





*Implicit to all of the knowledge and skills standards in this section is the focus on individuals 
with disabilities whose education focuses on an individualized general curriculum. 
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Cite the course number and/or course lecture or 
activity in which each standard was mastered. 


IC: Individualized Independence Curriculum 

Referenced Standards 

IC: Independence Curriculum 

1. Foundations 

Knowledge: 




K1 Current educational terminology and definitions 

of individuals who would benefit most from an 
independence curriculum, including the 
identification criteria and labeling controversies, 
utilizing professional accepted classification 
systems and current incidence and prevalence 
figures. 




K2 Evolution and major perspectives from 

medicine, psychology, behavior, and education 
on the definitions and etiologies of individuals 
with disabilities*. 




K3 The historic foundations, classic studies 

including the major contributors, and major 
legislation that grounds the growth and 
improvement of knowledge and practice in the 
field of education of individuals with 
disabilities*. 




K4 Continuum of placement and services available 

for individuals with disabilities*. 




K5 Laws, regulations, and policies related to the 

provision of specialized health care in the 
educational setting. 




Skills: 






SI Articulate the pros and cons of current issues 

and trends in the education of individuals with 
disabilities*. 




S2 Delineate the principles of normalization versus 

the educational concept of "least restrictive 
environment" in designing educational programs 
for individuals with disabilities*. 




IC: Independence Curriculum 

2. Characteristics of Learners 




Knowledge: 




K1 Physical development, physical disabilities, 

sensory disabilities, and health impairments as 
they relate to the development and behavior of 
individuals who would benefit most from a 
functional independence curriculum. 
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Cite the course number and/or course lecture or 
activity in which each standard was mastered. 


K2 


The various etiologies and medical aspects of 
conditions affecting individuals with 
disabilities*. 




K3 


Psychological and social-emotional 
characteristics of individuals with disabilities*. 




K4 


Medical complications and implications for 
student support needs, including seizure 
management, tube feeding, catheterization, and 
cardiopulmonary resuscitation (CPR). 




Skills: 




SI 


Describe and define general developmental, 
academic, social, career, and functional 
characteristics of individuals who would benefit 
most from a independent curriculum as they 
relate to levels of support needed. 




IC: Independence Curriculum 

3. Assessment, Diagnosis, and Evaluation 

Knowledge: 




K1 


Specialized terminology used in the assessment 
of individuals who would benefit most from a 
functional independence curriculum as they 
relate to levels of support needed. 




K2 


Legal provisions, regulations, and guidelines 
regarding unbiased assessment and use of 
psychometric instruments and instructional 
assessment measures with individuals with 
disabilities* as they relate to levels of support 
needed. 




K3 


Specialized policies regarding screening, 
referral, and placement procedures for 
individuals who would benefit most from a 
functional independence curriculum as they 
relate to levels of support needed. 




Skills: 




SI 


Implement procedures for assessing and 
reporting both appropriate and problematic 
social behaviors of individuals with disabilities*. 




S2 


Use exceptionality-specific assessment 
instruments with individuals with disabilities*. 




S3 


Adapt and; modi^^^^ existing assessment tools and 
methods to accorhmodate the unique abilities 
and needs of individuals who would benefit 
most from a functional independence 
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Cite the course number and/or course lecture or 1 
activity in which each standard was mastered. I 


curriculum. 




S4 Develop and use a technology plan based on 

adaptive technology assessment. 




S5 Assess reliable method(s) of response of 

individuals who lack typical communication and 
performance abilities. 




IC: Independence Curriculum 

4. Instructional Content and Practice 

Knowledge: 






K1 The sources of specialized materials, equipment, 

and assistive technology for individuals with 
disabilities*. 




K2 The impact of language development on the 

academic and social skills of individuals with . 
disabilities*. 




K3 The impact of disabilities on auditory skills of 

individuals with disabilities*. 




K4 The impact of social skills on the lives of 

individuals with disabilities*. 




Skills: 






SI Facilitate use of prevention and intervention 

strategies in educational settings. 




S2 Use technology including assistive devices. 




S3 Use reinforcement systems to create effective 

learning environments. 




S4 Use student-initiated learning experiences and 

integrate them into ongoing instruction. 




S5 Use effective instructional strategies to assist 

individuals with disabilities* to detect and 
correct errors in oral and written language. 




S6 Choose appropriate methods and instructional 

strategies according to the characteristics of the 
learner. 




S7 Design and implement sensory stimulation 

programs. 




S8 Teach culturally responsive functional life skills. 




S9 Use research-supported instructional strategies 

and practices. 




SIO Design age-appropriate instruction based on the 

adaptive skills of learners. 
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Cite the course number and/or course lecture or 
activity in which each standard was mastered. 


Sll 


Integrate related services into the instructional 
settings of learners. 




S12 


Provide community referenced and community 
based instruction. 




S13 


Assist students in the use of alternative and 
augmentative communication systems. 




S14 


Use appropriate physical management 
techniques, including positioning, handling, 
lifting, relaxation, and range of motion. 




S15 


Facilitate learner's use of orthotic, prosthetic, 
and adaptive equipment. 




S16 


Select and use media, materials, and resources 
required with learners whose disabilities 
interfere with communications. 




S17 


Interpret sensory, mobility, reflex, and 
perceptual information to create appropriate 
learning plans. 




S18 


Use appropriate adaptations and assistive 
technology. 




S19 


Adapt lessons that minimize the physical 
exertion of individuals with specialized health 
care. 




S20 


Design and implement instructional programs 
that address functional independence skills 
emphasizing positive self-concepts and realistic 
goals. 




S21 


Design and implement strategies for medical 
self-management procedures. 




S22 


Participate in the selection and implementation 
of augmentative or alternative communication 
devices and systems. 




IC: Independence Curriculum 

5. Planning and Managing the Teaching and 

Learning Environment 

Knowledge: 




K1 


Model career, vocational, and transition 
programs for individuals with disabilities* who 
are most likely to make progress in a functional 
independence curriculum. 




K2 


Issues, resources, and techniques used to 
integrate students in a functional independence 
curriculum into and out of alternative 
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Cite the course number and/or course lecture or 
activity in which each standard was mastered. 




environments, including special centers, 
psychiatric hospitals, and residential treatment 
centers. 




K3 


Appropriate use of assistive devices to meet the 
needs of individuals with disabilities*. 




K4 


Specialized health care practices, first-aid 
techniques, and other medically relevant 
interventions necessary to maintain the health 
and safety of individuals with disabilities in a 
variety of educational settings. 




K5 


Common environmental and personal barriers 
that hinder accessibility and acceptance of 
individuals with disabilities*. 




Skills: 






SI 


Monitor intragroup behavior changes across 
subjects and activities. 




S2 


Structure the educational environment for 
optimal learning opportunities. 




S3 


Teach individuals with disabilities who are in a 
functional independence curriculum in a variety 
of settings. 




S4 


Design learning environments that provides 
feedback from peers and adults. 




S5 


Design learning environments that are 
multisensory and that facilitate active 
participation, self-advocacy, and independence 
of individuals with disabilities* in a variety of 
group and individual learning activities. 




S6 


Use local, community, state, and provincial 
resources to assist in programming. 




S7 


Coordinate activities of related services 
personnel to maximize direct instruction time for 
individuals with disabilities* who are studying 
an individualized independence curriculum. 




S8 


Use techniques of physical positioning and 
management of individuals with physical and 
health disabilities to ensure participation in 
academic and social environments. 




S9 


Demonstrate appropriate body mechanics to 
ensure student and teacher safety in transfer, 
lifting, positioning, and seating. 




SIO 


Use appropriate adaptive equipment such as 






wedges, seat inserts, and standers to facilitate 
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activity in which each standard was mastered. 


positioning, mobility, communication, and 
learning for individuals with physical and health 
disabilities. 




S 1 1 Use positioning techniques that decrease 

inappropriate tone and facilitate appropriate 
postural reactions to enhance participation. 




IC: Independence Curriculum 

6. Managing Student Behavior and Social 

Interaction Skills 




Knowledge: 




K1 Rationale for selecting specific management 

techniques for individuals with disabilities*. 




K2 Continuum of alternative placements and 

programs available to individuals with 
disabilities*; state, provincial, and local services 
available; and the advantages and disadvantages 
of placement options and programs within the 
continuum of services. 




K3 Theories behind reinforcement techniques and 

their applications for teaching individuals with 
disabilities*. 




K4 Theories of behavior problems in individuals 

with disabilities*, including self-stimulation and 
self-abuse. 




K5 Impact of multiple disabilities on behavior and 

learning. 




K6 Communication and social interaction 

alternatives for individuals who are 
nonspeaking. 




Skills: 




S 1 Use a variety of nonaversive techniques for the 

purpose of controlling targeted behavior and 
maintaining attention of individuals with 
disabilities*. 




S2 Develop and implement systematic behavior 

management plans for individuals with 
disabilities* using observation, recording, 
charting, timelines, intervention hierarchies, and 
schedules of reinforcement. 




S3 Select target behaviors to be changed and 

identify the critical variables affecting the target 
behavior. 




S4 Define and use skills in problem-solving and 
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activity in which each standard was mastered. 1 


conflict resolution. 




S5 


Design, implement, and evaluate instructional 
programs that enhance the individual's social 
participation in family, school, and community 
activities. 




S6 


Develop and facilitate use of behavior crisis 
management plans. 




S7 


Facilitate development and implementation of 
rules and appropriate consequences. 




IC: Independence Curriculum 

7. Communication and Collaborative 

Partnerships 

Knowledge: 




K1 


Sources of unique services, networks, and 
organizations for individuals with disabilities*, 
including career, vocational, and transition 
support. 




K2 


Parent education programs and behavior 
management guides, including those 
commercially available, that address the 
management of severe behavioral problems and 
facilitate communication links applicable to 
individuals with disabilities*. 




K3 


Collaborative and/or consultative roles of the 
special education teachers and paraeducators in 
the integration of individuals with disabilities* 
into general classrooms. 




K4 


Types and importance of information generally 
available from family, school officials, legal 
system, community service agencies. 




K5 


Roles and responsibilities of school-based 
medical and related services personnel, 
professional groups, and community 
organizations in identifying, assessing, and 
providing services to individuals with 
disabilities*. 




Skills: 




SI 


Assist students, in collaboration with parents and 
other professionals, in planning for transition to 
adulthood including employment, community, 
and daily life, with maximum opportunities for 
decision making and full participation in the 
community. 
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activity in which each standard was mastered. 


S2 Use strategies to work with chronically ill and 

terminally ill individuals and their families. 




IC: Independence Curriculum 

8. Professionalism and Ethical Practices 

Knowledge: 




K1 Consumer and professional organizations, 

publications, and journals relevant to individuals 
with disabilities*. 




K2 Rights to privacy, confidentiality, and respect for 

differences among all persons interacting with 
individuals with disabilities*. 




K3 Types and transmission routes of infectious 

disease. 




Skills: 




SI Participate in the activities of professional 

organizations relevant to individuals with 
disabilities*. 




S2 Articulate the teacher's ethical responsibility to 

individuals who function similarly to individuals 
with disabilities* (e.g., individuals at risk). 




S3 Seek information regarding protocols, 

procedural guidelines, and policies designed to 
assist individuals with disabilities* as they 
participate in school and community-based 
activities. 




S4 Maintain confidentiality of medical and 

academic records and respect for privacy of 
individuals with disabilities*. 





*Implicit to all of the knowledge and skills standards in this section is the focus on individuals 
with disabilities whose education is in an individualized independence curriculum. 
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